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Dr. A.P.J. Abdul Kalam University Indore

PROGRAMME OBJECTIVE

To prepare dedicated teachers for improvement ofthe school education system in the
country.
To adopt modem techniques for teaching skill development.
To train the student teacher towards achieving excellence on academic, social, mental,
physical, moral, and cultural fronts.
Develop understanding ofthe 'school culture' and leam to reflect upon, consolidate and

share their school experiences; and to recognize one's own development as a teacher'
: To provide opportunities io enhance their competence and knowledge construction
abilities
in creating positive leaming atmosphere in schools.

PROGRAMME OUTCOME

After going through this course prospective teachers will be abl€ to:

l. . Program aims at preparing professionally trained teachers.

2. The program will develop teachers who have knowledge on socio and psychological
perspectives of the leamer, pedagogical knowhow and skills for effective teaching
leaming process.

1 It aims at hrrilding requisite attitude and values ofteaching profession among its strrdents.

4. To develop teachers with the knowledge on socio and psycho perspectives of learner,

expertise on curricular and pedagogical concems ofthe leamer.

5. To develop teachers who are professionally equipped with skills and competencies for
changing technological needs and global concems To build the right attitude, values

needed for teaching profession.

6. Teaching competency: Know, select and use of learner-centered teaching methods,

understanding of paradigm shift in conceptualizing disciplinary knowledge in school

curriculum, necessary competencies for organizing learning experiences, select and use

of appropriate assessment strategies for facilitating learning.
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Dr. A.P.J. Abdul Kalam University Indore
Durotion and Working Diys

Duration:
The B.Ed. Program shall be of duration of Two Academic Years, (Four Semester) which
must be completed in a Maximum of Three Years from the date of the admission to the
progam.

Working Days (For Both Years): There shall be at least Two Hundred (one hundred
Each Semester) Working Days each year exclusive of the period of examination and
admission.

o Institution shall work for a minimum of thirty six hours a week, during which physical
presence in the institution of all the teachers and student teachers is necessary to ensure
their availability for advice, guidance, dialogue and consultation as and when needed.

o The minimum attendance oi student-teachers shall be 80% for atl course work and
practicum, and 90olo for school internship.

o Candidates falling short in above stated attendance criteria will not be allowed to appear in
the final examinations conducted by the university.

o Candidates remaining absent from college for 15 or more days without any justifiable
reason or without any valid information, their names will be struck offthe college roll list.
Such candidates will have to seek readmission from a fresh end.

Dligibilif : Candidates with at least 50% marks either in Bachelor Degree/or in Master
Degree in Science/Social Science/HumanitieVCommerce - Bachelor of Engineering of
Technology with specialization in science, mathematics Engineering, Pharmacy with 55
o/o marks or any other qualification equivalent there to, Relaxation in case of reservation
categories will be as per State govemment guidelines.

Eligtbility to takc thc E:ramlnatlo!

A candidate shall appear at the final examination ifhe/she satisfactorily completes, besides
fulfilling all other conditions rmder regulation ofthis syllabus.
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Dr. A.P.J. Abdul Kalam University Indore

Scheme of Dramiaatlon:
There shall be a University Examination at the end of each semester. Scheme of studies
and examination ofthe B.Ed. Course the Extemal and intemal assessment for each Theory
and MOT paper shall be 75 and 25 marks respectively. ATKT exam will be conduct odd
to odd- semester and even to-e]Igll.-, _.

Theory Examimtion - Question Paper Pattern

Pattem of all Question Papers for B.Ed. papers (duration of examination-3 hrs.)

Note: 1 All units in a given subject/paper should be adequately

Represented in the question paper.
2. Due weightage in terms of marks should be given to each unit.
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Section
No. ofquestions to be

Answered

Marks
per

question

Iotal
Nature ofobjectives to be covered

A 11 questions out of 14

Questions to bt
Answered

5 55
Knowledge/Understanding/Compreh

ension tJrpe

Questions. Each should answered ir
not more than one Page (100-150'
Words).

B 2 Questions out of4
question to br

answered

10 20 Application, Analysis, Synthesis,

Evaluation type questions Eacl
should

be answered in about 2 to 3 pager
({00-500 }Yur ds)

Tulal 75
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Attendance Marks slip

(
Internal Assessment

The Internal Assessment marks of the theory papers are as follows.

Particulars Marks
1. Attendance 5 Marks
2. MST ( Mid semester Test)

10 Marks
3. Assignment l0 Marks
Total 25 Marks
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Attendance
(in perc€ntage)

90 and
above

Above 80
to 90

Above 75
to 80

70and
below

Marks 5 4 3 No Marks
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@ ro.A. p. J. ABDUL KALAM UNTVERSTTY, TNDORE (M.p.)

Syllabus & Course Structure BACHELOR OF EDUCATION (B.Ed.l
B.Ed. Course Scheme of D<aminatlon -

Semester Scheme Semester - I

Course/Paper Ifoura per
week

Total
marks

lntertral

lFormatlvel

External

ISummatlvel

Max. Mh. Max. Min.

GroupA:CoreCours€
CC1:Childhood&
Growlng Up

6 100 25 9 75 27

CC2:Educatlonin
India -Status, Problems

and Issues

6 100 25 9 75 27

CC3:Laaguageacross
the currlculum - Part 1

4 50 15 6 35 t2

CC 4 : Curriculum
Dovolopmont & School

6 100 25 9 75 27

EPCl3Readingand
Reflecting on Texts

(Practlcall

2 50 20 7 3() 15

Iotal 400 110 40 290 104

Note: Assigume[ts & Tasks for Courses L, 2, gr4r| ,r/<,+ G'(^...- @d .'l \-"
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@r*.A. P. J. ABDUL KALAMUNMRSITY,INDORE (M.p.)

Semester - I
CC 1: Childhood & Growing.Up

Max. Marks: 75 Mh. Marks: 27
Objectives:.
. To develop an understanding of different aspects of a child's physical, motor, social and emotional

development.

. To understand the developmental process ofchildren with diverse abilities in social, culturaland political
context.

o To build sensitivity towards children's developmental needs and capabilities, within their socio-cultural
context.

( . to develop a sensitive and critical understanding of the different social/ educational /cultural/political
realities at the core oIthe exploration intochildhood.

. To build an interdisciplinary frame work to interpret, analyses observations and interactions from cross
culture psychology..

COURSE OUTCOME:

o To develop an understanding of Educational psychology in western and Indian contexL
. To enable the student-teachers to understand the concepts and principles of growth and

development.
. To orient student-teachers to the importance ofnature-nurture controversy.
. To develop an uDderctanding ofvaliuus sLages afld tlleories ofhuman devel{rpment.
o To enable the student-teachers to understand the nature, crises and various issues related to

adolescents.

o To develop an understanding of the various theories of intelligence and the role of teacher in
fostering creativity.

(. CROUSE CONTENT

Unit l: P€rspectiyes in Development

. Concept . Meaning .Scope and Funclion and Educational Psychology

. lntroduction to development: concept and introduction to perspectives h development, humanistic
psychology and developmental theory

. Enduring themes in the study ofdevelopment: development as multidimensional and plural; Development
as continuing through the life span; ways in which development is continuouvdiscontinuous? ; Socio-
cultural contexts infl uencing development

. Gathering data about children from different contexts: naturalistic observations; interviews; reflective
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joumals about children; anecdotal rccords and nanatives; clinical methods with reference to piaget
. Method: Longitudinal, Cross Sectional, Sequential, Cohort methods: Biographical, Case study and

Observational method.

Unit 2: Stages oflluman Developmetrt

Child as a developing individual; a psycho-social entitl stages ofdevelopment
Developmental characteristics of a child and an adolescent: physical, cognitive, social, emotional, moral
and language; their intenelationships

Deyelopmental tasks of childhood and adolescence and their implications
Factors influencing development such as heredity& enyironment, media, nutrition, child-rearing practices,
siblings urd peers

Commonalities and diversities within the notion ofchildhood and how multiple childhoods are constructed
with particular reference to the Indian context-Living in an urban Slum, Growing girl, and Growing up in
dalit hous€hold

Unit 3: Social and Emotional Development

Basic understanding of emotions, how differential gender socialization occurs personality development:
Freud; psycho-social development-Erikson; influence ofearly childhood experiences on later personality.
Social theories and gender development: meaning of gender roles; influences on gender roles,
stereotypes, gender in the playground.

Development ofemotions: functions ofemotions, attachment- Bowl by.

UDit.li Cortuas of Socialization

ConceJrt olsocinliz;rtion: fnmlly and child rclationships; parenting, child rearing practices
Schooling: peer influences, school culture, relationships with teachers, teacher expectations and school
achievement; being out of school, overage leamer
Relationships with peers: friendships and gender; competition and cooperatiorL competition and conflict;
aggression and bullying from early childhood to adolescence,

Social, economic and cultural differences in socialization: implications for inclusion.

(

(

Essential Readings

Cole, M., Cole, S. R. and Lightfoot, C. (2004). The Development of Children. New york: Worrh
Publishers. Chapter I : The study of Human Development.
Newman, B. M. and Newmar, P.H. (2007). Theories of Human Development.
London: Lawrence Erlbaum Associates, publishers. Chapter I i Introduction.
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Chapter l: The Study of Human Development, Chapter 2: Theory and Research, Chapter 4: physical

Development During the First Three Years, Chapter 7: Physical Development in Early Childhood,
Chapter 9: Physical Development in Middle Childhood.
Salaswathi, T.S. (Ed.) (1999). Culture, Socialization and Human Developrnent Theory, Research and
Applications in India, Sage publications. Chapter 4: Theoretical Fmmeworks in Cross-cultural
Psychology, Chapter 6: Individualism in a Collective Culture: A Case ofCo-existence ofOpposites.
Vasanta, D. (2004). Childhood, Work and Schooling: Some Reflections. Contemporary Education
Dialogue, Vol. 2(l), 5-29. 6. Mukunda, K. V. (2009). What Did you Ask in School Today? A Handbook
on Child Leaming. Noida: Harper Collins. Chapter 4: Child Development, 79-96.
Readings for Discussion l. Aries, P. (1965). Centuries of Childhood-A ssial history ofrhe family life.
Random House Inc. Chapter l: The Ages of Life, Chapter 2: The Discovery of Childhood, and
Conclusion - The two concepts ofchildhood.
Harris, M. and Bu$erworth, G. (2002). Developmental psychology: a student,s handbook. New yo*:
Taylor & Francis. Chapte. l: A BriefHistory ofDevelopmental psychology.

Advanced readings

Kakkar, S. (1978). Indian Childhood: Cultural Ideas, And Social Reality. tgvDelhi: Oxford.
Nambissan, G. (2010). Exclusion and Discrimination in Schools: Experiences dDalit Children; Working
paper series Volume 01, Number 01, Indian Institute ofDalit Studies and UNICEF.
Kakkar S, (1991). The Inne. World: A Psycho-analyic study of childhood adsociety in India. Delhi:
Oxford University Press.

Sandra, L. Bem (1987). Gender Schema Theory and its Implications for Child D€velopment: raising
gender a schematic children in a gender schematic society, in
M.R. Walsh, (ed). The Psychology of Women. Harvard University Press Cambridge,2\6-226.
Weiner, M. (1991). The State and the Child in India: Child Labour and Education policy in Comparative
Pe6pective, Princeton: Princeton Universiry-Press. €"r$( ffi
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CC 2. Education in India- Status, Problems and Issues
Max. Marks:75 Mln. Ma.tst 27

Objectives:

D To develop percepiion of the role and functions ofa teacher as envisaged in the NpE 1986 and to
familiarize the Student Teacher with the different projects and schemes at Secondary level in M.p.

tr To develop an understanding of the brief historical backgound of lndian Education with special
reference to Secondary Education.

E To develop an understanding ofthe objectives and scope of Secondary Education.

tr To develop an awareness ofthe professional ethics.

COURSE OUTCOME:

ts After going through this course irospective teachers will be able to:

A Understand the socio-political-educational movements related to making of contemporary Indian
society.

E Be able to observe and critically analjze the diversity in the Indian society and reflect on the utility
of contemporary educational policies and programs highlighting the impediments in achievement
of constitutional values.

A ldenti$/ the major crisis in elementary and secondary educatiol particularly stratification of
education and ponder over necessary social and political interventions to meet those challenges

O Be able to develop vision and practice of education in light of constitutional aspirations of the
Indian society and shape one's attitude and skills as a teacher for future course ofaction in school
and society.

CROUSE CONTENT

UNIT l: CoDt,.p1 uf Educatiul -
! Indian and Westem. Aim$ of Education; Functions ofEdwation.

D Education as an instrument of Social Control, Social Change,

i Preservation ofcultu.al Heritage and Values.School and the society, Culture and Education, School as a
Social System.Agencies ofEducation - Informal, Formal and Non-formal .

!
UNIT 2: Salient Features ofAncient Indiatr f,ducation -
O Vedic, Buddhist, Islamic

! Tradition in Education.

D Major landmarks of British Sysrem of Education in Colonial India partic ihe viewpoint of

(
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Aims, Structure, Curricula and Methods ofEducation.

! Efforts towards evolving a national system ofEducation

Unlt -3: Secondary Education

! General Aims and Objectives of Secondary Education and St.ucture. Education during Post Independence
Period. Constitutional provisions for education, Secondary Education commission 1952-53, Education
Commission 1964-66, New Educarion Policy 1986 with Programme ofAction 1992,

D Different streams of Secondary Education l) C.B.S.E. 2) I.C.S.E. and 3) KSEEB with respect to
cuniculum.4) Examination System etc.,

D Secondary School Teacher-Qualifications, Competences, Job Profile, Professional Code of Ethical
conduct.

D Role of Secondary school teacher in Emerging lndia,

(
Unit - 4: Teacher Education and Secondary School Curriculum

! Status, Aims and Objectives of Teacher Education in India.

E Role and Responsibilities ofNCTE NCERT, DSERT, CTE, IASE

! Professional organization in the field of Teacher education

E Rastriya Madhyamika Shikshana Abiyana (RMSA), NCF-2005

D Programmes for enhancing efficiency and productivity of school teachers- [n- service training -
orientation and content enrichment progmmmes.

Assignments: (Any two of the following.)

E Prcparc and cxccute a plan for [rakiDg at lcast two childrcn aod araadult litelate fiolll the cu rruurrity.

D Plan and organize a field trip/excursion to a oearby area ofeducational important and submit a refrort.

( tr Visit to block or district and divisional educational offices and study their educational management
pattem and submit the report.

o Prepare one project for institutional planning.

E Critically Study the working ofthe one ofthe parent teacher association in any two secondary schools.

tr A criticalsurvey ofco-curricular activities in secondary schools.

Reference:
! Anand C. L. et al., (1993) Teacher and Education in the emerging Indian society
NCERT New Delhi.
O Coombs Philips H (1985) The World Crisis in Education. New York. Oxford University Press, New York
E Delors, Jaeques (1996) Leaming the Treasure \rithin Report to L,NESCO ofthe Intemal Commission on

Education for Twenty First Century UNESCO.
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D Dewey I (1952) Experience in Education, Collier Macmillan.
tr Dewey S (1956) Democracy in Education New York: Macmillan.
D Gandhi M. K. (1956) Basic Education, Ahmedabad Nalijiban.
! Covemment oflndia (1952) Repart ofthe Secondary Education Commission, New Delhii Ministry of

Education.
D Govemment oflndia (1966) Report ofEducation Commissio[ Ministry ofEducation, New Delhi.
tr Govemment oflndia MHRD (1986) (Revis€d 1992) National Policy ofEducation. New Delhi,
i Govemment of India (1992) Report of Core Group on Value Orientation of Education

Planning Commission.

D Kneller C. F. (1978) Foundation ofEducation. New York: Johri Willy and Sons.
O Kneller George (1978) Introduction to Philosophy ofEducation, New York: John Willey and Sons INC.
D ManiR S. (1964) Educational ldeas and Ideals ofGandhiand Tagore, New Book Society, New Delhi.
D Mathur S.S. (1988) A Sociological Approach to Indian Education, Agra. Vindo Prakashan,
D Mookherjee K.K. (1972) Some Great Educators ofthe World. Fas Gupta & Ce Put Ltd.
Calcutta,
D Mukherjee S. N. (1966) History ofEducation in India, Baroda. Acharya Book Depot.

W-"^il
T

# **y Y=''

(

(



@' DR.A. p. J. ABDUL KALAM UNMRSITY, TNDORE (M.p.)

CC 3. Language across the curriculum - part 1

Max. Mark:35 Mitr. Mark: 12

Objectives
! Aim ofthe Course Language is the medium for comprehending ideas, trreflection and thinking, as well

as for expression and communication.
t! Enhancing one's facility in the language of instruction is thus a vital need &tudent- teachers, irespective

ofthe subject areas that they are going toteach.
u This course is visualized as a mnge of primarily text-based language activities, which will aid in

strengthening the ability to'read', 'think', 'discuss and communicate'as well as to ,write' in the language
ofinstruction-

\ ll It is liLely that studenl teachers will begin the programme with different levels d language ability; hence
group work that supports different levels of leaming is envisaged as a central feature ofthis course.

COURSE OUTCOMEI

D After undergoing this course the students will be able to:-
a To understand the language background of students as first or second language users of the

language used in teaching the subject.
il ro understand the nature of classroom discourse and to know how oral and wriften language can

be used in the classroom to ensure optimal learning ofthe subject area.
l I To develop strategies for using oral language in the classroom in a manner that promotes learning

in the subject area"

ti To develop competence in analysing current school practices and their impact on learning and to
come up with appropnate alterqatives to the current practiccs.

Il l o creJtc scNitivit5r to t_Le lalguage divcrsity that exlstj iD the classroorns.

- tr To give opportunities ofwrltlng inspecific content areas.
(

CROUSE CONTENT

UNIT II ENGAGING WITH NARRATIVE AND DESCRIPTIVE ACCoUNTS
tr The selected texts could include stories or chapters from fiction, dramatic incidents, vivid descriptive

accounts, or even well-produced comic stripstories. Suggested Activities
o Reading for comprehending and visualizing the account (individual plus gru.p reading and

discussion/explanation)

E Re-telling the account - in one's own words/fiom dillerent points of view (takingtums in a smaller group)
! Narrating/describing a related account from one,s life experience (in front ofa smaller group)
! Discussion ofcharacters and situations - sharing interpretations and points &iew (in a smaller group)



(

UNIT 2: ENGAGING WITH POPULAR SUBJECT-BASED EXPOSITORY WRITING
! The s€lected texts could include articles, biographical writing, or extracts fiorn popular non-fiction

writing, with themes that are drawn Iiom the subject areas of the student teachers (various sciences,
mathematics, history, geography, literature/language pieces) For this Unit, the student_teachers should
work in groups divided according ro their subjects, within which different texts courd be read bv different
pairs of student-teachers.

Suggested Activiaies
! Reading to ext.act overall meaning, information, subject knowledge (guided reading in pairs and simple

note making)

! Identifying major concepts and ideas involved and making notes on these in srE schematic form - flow
dia$am, tree diagam, mind map, etc. (guided working in pairs)

! Explaining the gist of the text/topic to others (in the larger subject group)
! Attending the wfiting style, subject-specific vocabulary and 'perspective, o ,reference frame, in which

different topics are presented-this will vary across subjects and texts, and rEquires some interpretative
skills for 'placing'the context ofeach text (group discussion and sharing)

! Writing a review or a summary ofthe text, with comme[ts and opinions(individual task)
UNIT 3r ENGAGTNG WITH JOURNALISTIC WRITING

tr The selected texts would include newspaper or magazine articles on topics .fcontemporary interest.
StudenFteachers can be gouped randomly forthisUnit.

Suggested Actiyities
Using reading strategies, such as scanning, skimming and reading for extracting information as
appropriate for initial reading ofarticles (guided individualtask)
Analysis ofstructure ofthe article, identirying sub-headings, key words,
sequencing of ideas, use of concrete details, illustrations and./or statistical representations, etc. (guided

1

tr
tr

working in pai.s)

D critical reading for attending 'framing' of fie article, point(s) ofview presented, possible biases or slanrs
(small group discussion)

o Researching and writing articles on topics oflocal interest (working to produce a local interest magazine).

REFER.ENCES:
l. Bos€, R. B. N, & Sterling, T. S. : Elements ofEnglish Rhetoric and prosody; Chakmborty, Chatterjee Co.

Ltd. Calcutta, Latest Edition.
2. Bright, J. A. & Mccregor, G. P.; Teaching English as a Second Language, ELBS & Longrnan, London,

3.

4.

5.

6.

7.

1978.

Brumfit, C. J. & Johnson, K.; The Communicative Approach to Language Teaching, OUp, Oxford, 1979.
Heaton, J. B. : Language Testing, Modem English Publication Ltd., Great Britain, 1982.
Homby, A. S. : Oxford Advanced Leamer's Dictionary ofCurrent English, OUp, Oxford, Latest Edition.
Johnson, J.; The Communicative Approach to Language Teaching, OUp, Oxford, 1979.
Johnson, K. : Communicative Syllabus Design and Methodology, pergamum press, Oxford, I9g2.
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8. Jones, D. : English Pronouncing D.ictionary, ELBS, London, Latest Edition.
9. Kemp, et al.; Designing Effective lnstruction, Macmillan College publishing Company, 1994.
10. Krashen, S.; Second Language, Acquisition and Second Langu.,

Suggested Readitrg:

. Agnihotri, R.K., Khanna, AL, 1994(Eds). Second Language Acquisition: Socio_Cultural
andLinguistic Aspects of English in India(MLI), New Delhi, Sage publication

o Baruah, T.C. 1984, The English Teachers Handbook, New Delhi, Sterling publishers. Bansal, R.K.
and Harrison, J.B., 1972: Spoken English in India, Madras, Orient Longman

o Brown, J.D. 1996: Testing in Language Programmes, Upper Saddle River, NJ, prentice Hall Regents
Chomsky, N. 1986. Knowledge of Language, New york ,praeger

( . Crystal David, 1997. Globalization of English, Cambridge; Cambridge University press Ellis, R.
1992, The Study ofSecond Acquisition, Oxford, Oxford University press

o Khulchandani, L.M. I988: Language in a plural society, Delhi, Motiram Banarasidas and Shimla

o Lewis.M. 1993, The Lexical Approach: The State of ELT and a way Forward, Hove: Language
Teaching Publications.

r Lock, G. 1996. Functional English Grammar, Cambridge: Cambridge University press

. Mohanty, Bilingualism in a Multilingual Society: Psycho Social and pedagogical Implicarion,
Mysore: CIIL

(

. Nagaraj, Geeta: 2001: English Language Teaching, Orient Longman Lirnited, Kolkata NCERT,
2000, Continuous and Comprihensive Evaluation, New Delhi

. NCERT, 2005. National Curriculum Framework, 2005, New Delhi Nun4 D. 1991, Language
Teaching Methodology, London Prentice Hall
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School Iltemship
As the title suggests, in this componeht ofthe programme, the student-teacher are actually placed in a school

for a duration of Third Semester Initially, they will be attached to particular school for sixteen weeks as

'school attachment'.
A time gap after this school attachment will provide opportunity to student teacher to share experiences,

reflecl, clarify several things with teacher educators and intemalize them.

MaiD Objectives

. Student teacher will be enable to reflect on their practice, and leam to adapt and modify their
visualizatior/implementation towards betterment of student leaming involve in various school activities
and processes in order to gain a 'feel' ofthe multiple roles ofa teacher.

t . Develop understanding of the 'school cultue' and leam to reflect upon, co.solidate and share theirq 
school experiences; and to recognize one's own development as a teacher.

. To developing capacities to think with educational theories and applying concept in concrete - leaming
situations, managing classroom leaming, evaluation leamers and providing feedback, leaming to work
with colleagues, reflecting on one's own professional practice are drawn upon 10 provide appropriate
leaming experiences for the student teacher that is critical to the education ofteacheN.

. To undertake responsibility for planning and implementation of learning situations for specilic units of
study, in the context oftheir school.

School Intcrnship outcomes

. Develop observational skills ofteaching profession.

. Develop a comprehensive and critical understanding oh school plant and related activities.

. Develop the managerial skills required in schools.

. Understand pedagogical skills and how to apply these skills in real teaching situations.

fu- y*fu-d
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Dr. A.P.J. Abdul Kalam University Indore
Syllabus & Course Structure BACHELOR OF EDUCATION (B,Ed.l
B.Ed. Course Scheme of E:ramltutlon - Semester Scheme Semester - III

Course/Paper llours
Per

lreek

Total
Eatk8

tnternal
lForrnative)

Exte rnal
Summatlve)

Max. Min. Max, Mln.
GroupA:CoreCourse
CC I : Pedagog/ of a Scbool Subject
lPatt-u)

50 15 o6 35 t2

CC 2. School Internshllr 350 150 54 200 72

2 EPC 3- Educattonal Psychologr
!-actlcal

50 10 o4 40 t4

Total 450 t7s 64 275 9a

(

Note: Sl\teen weeks internship school.

IT{TERNSHIP IN TEACHING

The activities and the allotment of marks for internship in teaching in each method of
teaching school subjects aie as following

S.No. Particulars Sem.-III Marks
Max, Min.

1. Micro Teaching under simulated
conditions (Eisht Skillsl

16x3= 48 17

c Lesson planning (Practice Teaching) 100 36

3. Execution of the lesson in the actual class
room situation & school work

100 36

4. Swayam Registration and Exam 40 I4

5. Unit Test Administration Evaluation and
interpretation

40 14

6. Resource unit/instructional kit/workbook
/working models

12 o4

7. Observation Records 10 04
Tota.l 350

V
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p. J. ABDUL KALAM UNTVERSITY, TNDORE (M.p.)

Third Semester

Pedagory ofa School Subject PC1,PC2

Objectives:
l. To enable Students to responds to a variety of Maxims ofTeaching.
2. To develop the teaching skills ofstudents.

COURSE CONTENT
Unit I- M.xims of Teaching and Micro Teaching Meaning, Nature and Types of Maxims of Teaching

Meaning , Definition, Principles of Micro Teaching Micro Teaching Cycle, Process of Micro Teaching
Advantages , limitations and uses of Micro Teaching

Unit II- TEACHING SKILLS
( l) lntroduction Skill

2) Fluency in Questioning
3) Probing Question
4) Explaining
5) lllustrating and use ofExamples
6) Teacher's silences and Non Verbal Cues
7) Lecluring
8) Reinforcement
9) Stimulus variation
l0l Black board
l1) EffectiveCommunication
I2) Recognizing and Attending Behaviors Selflnduction
13) Classroom Maragement
l4) Plalrrcd rcpetilion
l5) Achir.:vilg Clusure

EPC 2 Educotionol Psycholo$,, Procticol

- PSYCIIOLOGY TEST (ANY FIVE)
( l. lntelligence Test- Verbal

2. Intelligence Test- Non Verbal
3. Interest Test
4. Attitude Test
5. Learning by Whole and Part Metho
6. Personality test -lntrovert and Extrover
7. Value Test
8. Adjustment Test g.Anxiety Test I0. Achievement Test
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wDR. A. P. J. ABDUL KALAMUNIVERSITY,INDORE (M.P.)

Syllabus & Course Structure BACHELOR OF EDUCATION (B.Ed.l
B.Ed. Course Scheme of Er<amination - Semester

Scheme Semester - fV

Notc: Assignments & Tasks for Courses 1,2,3,4

(

(

Mfu_\t<xYrvl

Course/Paper IIours
per
weet

Total
mat l
s

Internal
(Formatlve)

Extetnal
(Sumnative

Max. Min. Max. Min.
GroupB:CoreCourse
CC 7 : Gerder, School & Society 6 loo 25 o9 75

tcT l. Educatlonal Techaology 6 100 o9 27

ICf 2. Creatlag .r ltlcluslve school 6 100 o9 75 27

ICT 3. Optlonal course: (Any one o
the Eubject mentioned belowl

6 roo 25 o9 75

a. Value Educatlon

b. Futurology ln Education

q. Health alrd Physlcal

rl. culdancc end Couasellng ltr

School

e. Environmental Education

[. Action Research

EPC 4 : Underatandlng the sell
Practlcal

2 50 20 07 30 15

EPC 5 : Uaderstardiag of ICI
Practlcal

50 20 o7 30 15

500 140 50 360 130
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Fourth Semester
CC 7 Genders, School and Society

Max. Marks: 75 Miu. Marks: 27

Course Objectives:

To enable lhe Sludent Teacher lo:

L To acquaint the student teachers with the concept ofgendered roles in society and their challenges.

2. To develop an undsrstanding of the inequality and disparities in equal opportunities in education in
societal context.

f 3. To enable lhe student teachers to critically examine the stereotypes and rethink their beliefs.
' 4. To help student teachers lo develop abilitiesto handle notion ofgende. and sexuality.

COURSE OUTCOME:
This course will enable student teachers to
. Develop basic understandilg and familiarity with key concepts-gender, gender bias, gender

stereotype, gender parity, equity and equality.
. Learn about gender issues in educatiolal contexts; curriculum, textual materials across disciplifles,

pedagogical process and its intersection with class, caste, religion, and region.
. The gender discrimination in the construction and dissemination ofknowledge
. Cain a critical perspective on the ways in which education maintains and legitimates gender

relations in society

C0t]RSE C()NTENTS:
UNIT I Gender Issues: Key Concepts

, l. The meaning and concept ofgender and experience of gender ih across different social groups, regions
I and time-periods. Challenges in gendered roles in society: Family, caste, religion, culture, the media and

popular culture (films, advertisements, songs etc.), law and the state.

2. Unequal access of education to girls; access to schools; gender identity construction at home and in
society.

3. Indian societal context: Power and authority in Indian Social System (patriarchy). Socialization of child
into a specific gender influences, and opportunities for educalion.

UNIT II Gender Challenges and Education

l. Challenging gender inequalities or reinforcing gender parity: The role of schools, peers, teachers,

curiculum and textbooks, etc. Representation ofgendered roles, relationships and ideas in textbooks and

curricula. 
I

2. Schools nunure or challenge creation ofyoung people as masculine and feminine selves. ;f/
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UNIT III Gender Issues and Role ofTeacher

Counseling and Guidance: Teachers' need help to develop abilities to handle notions of gender and
sexuality, (often addressing the issues under diverse cultuml constraints, their own and their students',
instead of shying away from the same.)

Sex Education: Perceptions of safety at school, home and beyond (The formulation ofpositive notions of
sexuality among young people impact largerissues).

3. Identification ofsexual abuse/violence and its verbalization, (combating the dominant societal outlook of
objectification ofthe female body, and soon.)

UNIT Mole of the Media and Life Skills Education

l. Role ofthe media in propagation ofpopular beliefs, reinforcing gender roles in the popular culture and by
implication, at school.

, 2. Life Skills courses in school: prcvisions to deal with some issues of gender identity roles and
\ performativity for the development ofpositive nolions ofbody and self.

3. Gender equality Education: ofregions and exploring the roles ofthe institutions (family, caste, religion,
culture, media and popular culturer law and the state).

Assignmenti

l. Group Discussion:

B.Ed. students will observe and study the distribution ofroles and responsibilities in schools and classrooms,
rituals and school routines, processes of disciplining distinctly as for girls and boys, and in classroom
interaction. Studying the everyday activities where the majority of girls constitute the assembly choir
group and the boys form the inter-school cricket

teaml girls partnered to be seated with other girl students and boys with boys; sciences associated with boys
and humanities with girls; art and craft considered to be the domain of the girls and physical education

that of the boys; etc. Tgachers reed to question such stereotypes and help students rcthink thcir bclicli.
why thcsc issucs arc dclincotcd only for supplementory extr&-curricular periods in school and nol
integrated into subjects ofstudy need to be discussed.

( Z. Croup work & activities, brainstorming, audio-visual presentationsi prospective teachers to attend
and themselves undertake sessions of open verbalization with school students, voluntary cum friendly
involvement in discussions, , together with the co-participation of school (teachers, counselors and other
resources), home (parents and siblings) and society (NGOS, other expert groups, etc.).

3. Assignments aDd Projects: Student-teachers will be exposed and trained to prepare pedagogic material
and practice a pedagogy which can develop abilities and confidence in their students to critically evaluate

and challenge gender ineqr-ralities, while being sensitive to social groups.

References:

. Aeker,S. (1994) Feminist theory and the study ofgender and education; In S.

. Acker, Gendered Education: Sociological Reflections on

o Feminism, Buckigham: Open University Press.

women, Teaching and
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Barks, O. (1971) Sociology ofEducation Ed. 2Landon.BatsfallL

Kunar, K. (1991) Political agenda of Education, New Delhi: Sage.

Lips, Hilary M f1989) Sex and Gender an Introduction, Califomia

Mountainview, Mayfield PublishingCompany.

hokeshaft, Charol (1989). Women in education administration, New Bury Park; Sage Publication.

Crapo, H. (ed.) (1970) Family, Class and education, London: Longman

l0.David, Mirrian, E. (1980) State the Family and education, London: Routledge and kegan

Paul Desai,

I l.Tyler, W. ( 1977) The sociology ofeducational inequality, London: Methuen. Chandra

Karuna (1984) Structures and ideologies: Socialization and Education ofgirl child in

South Asia', Indian. Journal ofSocial Sciences.Vol 3 No. l.
l2.Ahmad, Karuna ( 1984) 'Social context of Women's Education 1921-81 ', New frontiers in

higher education, Vol.- XV No.3.

V
{"p-

Fry
(



\.-t-,

@rIrR.A. P. J. ABDUL KALAM UNTVERSTTY, TNDORE (M.p.)
ICTl. Educational Technolory & ICT

Objectives:
Upon the completion- of the cource the student-teachers will able to: Explain meaning, components,

functions ofcomputer and its historical backgrounds.

E Understand the computer peripherals and its Organization in computersystem.
Ll Devclop skill in handling computer and using word documents.
t! Devclop skill in computation, analysis and interpretation ofdata by using Excelspread sheets.
D Understand the Educational implications ofPower Point Presentation and its uein classroom context.
n Understand the applications of Information Technology in the field of teacher edu@tiofl programme and

training.

- COURSE OUTCOME( I To enable the prospective teachers to:
O E Develop an understanding of the concept ofComputer and its components.
D A Develop an understanding ofthe concept of ICT and its components
D A Use ICT ilr the classrooms in line with educational aims and principles.
tr A Explore ICTs along three broad strands; teaching- learnin& administrative and academic support

systems thereby integrate technology tools for teaching learning, material development, developing
collaborative networks for shariirg and learning.

tl 0 Understand the evolution and impact oflCTs on society and in the education system.

COURSE CONTENT

Unit l: Fundamentals of Computer
History and Generations ofComputer
Meaning, Defi nition and Characteristics of Computer
Basic Furrutiuns of Cornputcr - lnpuFProcess-Ourpur Conceprs
Anatomy of Computer Clossification of Computers:

7 Based on size and capacity (Micro, Mini, Mainframe and Super Computers.)\ Bcsed on working principle {Analog. Digiral and Hybrid Computers.)

Unit 2i Computer Organization: Hardwsre and Soffware
Input Devices: Key Board, Mouse, Scanner, Digital Camera, Mike, Digital Board Central Processing
Unit: Arithmetic and Logic Unit, Control Unit and Memory Units. Memory Devices (Storage devices):
Primary memory Devices: RAM, ROM, PROM, EPROM and EEPROM. Secondary memory Devices:
Hard Disk, CD-Rom, DVD, Optical Disk, Pen drive. Output Devices: Monitor, Printer, Plotter, Speaker
Operating System: Needs and Functions of Operating System Types of Operating System - single user
and multi user Programming Languages: Types of Languages - LLL and HLL Computer Software:
System Software, Application Software and Operating System Computer Virus and its prcvention.

@-&G*(v r*\* *Y



Unit 3: Microsoft Windows (Sy$tem Software)
Introduction to Ms-Windows Elerrents of Ms-Windows, Start Menu, Desktop, Window Accessories,
Control panel, Windows Explorer Application Programme: MS-OFFICE (Applicatior Soffware) MS-
WORD, MS- EXCEL AND MS-POWERPOINT. Microsoft Word :Parts of Ms-Word windows, MS-Word
Standard, Formatting, Drawing Toolbors. Sta(ing Ms-Word, Op€ning a new document. Opening old
document, naming the new document, saving the document using save and sove as commands. Formattihg
the Document Fonts: Font style, Size, Bold, Italics, Underline, Normal, Spacing. Paragraph: Line spacing,
Paragraph spacing, Paragraph borders, bullets, Numbered list, Shadings. Page Setup: Paper orientotion.
Margins and Popcr size. Alignment Centre, Left, Right ,.lustified Editing the Document Cut. copy, pasre.
paste special, undo, redo, select all, find, replace, go to, page Number, clear Inserting: Frame, objecrs.
pictures, headers, footers, page number, date and time Tabs, Tables, Columns : Insert table, delete cells,
merge cells, split cells, select row, select column, select table, table auto format, cell height and width
headings, sort text and formula Working with the Drawing Tools : Line, rectangle, ellipse, arc, style,
freeform, text box, callout, format callout, fill colour, line colour, line bring to front, send to back, bring to
front of text send behind text, flip vertical, flip vertical, rotate right, reshape Page setting and printing the
document and Mail merge Educational based applications : Preparation oflesson plans using Ms Word
Microsoft Excel :

,. . Parts ofExcel windows. Excel Standard, Formaning, Drawing Toolba$.

" . Crecting a new worksheet, Opening as existing workheet, saving the worksheet.
. Working with worksheet, Insefting and deleting rows & columns merge cells, formulae, sorting,

inserting chafis.
. Preparation ofSchool Time Table, Marks list, Salary tsilletc.

Microsoft Power Point r

3.5.f tads oflowerPoint windows, PowcrPoint Standard, Formatling, flnd Drawirig 'Ioolbars.

Working with Text-Charging For)ts, Changing Foit Sizo and Bold,
Alignments, Moving text etc.
Working with Graphics - Moving the Fmmcs and Inserting Clip Arts, Inse(ing pictures, lnscrting New
Slide, Organisation ofCharts, Tables, lresigring Templates, Master Slide, Colour box etc
Prescntation ofSlides - Saving Slides, Auto Content Wizard Slide Show, Animation, etc.

Dducational based applicatior, use ofthe Power Point.
Urit 4: Applications Informntion and Communicatiorr Technolosr itr Education

Introduction to ICT: Meaning, Nced and importance oflCT.
Introduction to Multi ltledia: Mcaning of Multimedia
Scope of Multimedia Components of Multimedia

a Prc-requisites of [{ultimcdia PC Graph ic Effcds and TechniquesI Sountl and Music Uses ofMultimcdia for teaching
Developing a lesson plan using a multimedia package Inroduction to Intemet
Meaning of Intemet Characteristics of Intcmet
Uses of lntemet Educational based applications oflntemet
Computer Application in Education Computer Assisted Instruction:
Nterils and demerils,
Computer Assisted Testing : concept, characteristics, modes, merit
Instruction : concept, characteristics, modes, merits and demerits
lntroduction to/ website -meaning and importance Social u,ebsiles
(B log/'l'wittcr/face book)

Concept, Characteristics, Modes,

a0d demerits Conrputer

clr
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l. lnfrastructure requirements: [n order to implement ICT literacy in in-s€rvice teacher €ducation and ICT
laboratory,Multimedia centre may.have to be setup No. ofPcs /Systems will be required.

2. It is recommended that for each student teacher get hands on experience at least one hour per week.
College is free to design the practical time table.

3. It is recommended that out of4 Hours a week. ( 2 Hours theory and 2 hour practical's.)
4. lnstitution should have to appoint ICT Teacher with minimum qualification of PGDCA,tsCA,/MCA

Assigtrme[ts: (Any One Uniform pattem)

l. Write the History and Generations ofcomputer,
2. Write the lnput, Output and Storage devices of Computer system.
3. Preparation ofa Lesson Plan, Student List, Letters, Invitations - Hard copy and Soft copy.
4. MS Excel: Preparation of a School Time table, Marks List - Analysis of Data and Graphical

repr€sentation - Hard copy and Soft copy.
5. MS PowerPoint: Preparation of Animated slides (lnsert Pictures, Cliparts, Word art, sound, effects.

animation, etc...Xor teaching any concept on yoursubjects.

u 6. Intemel: Surfing Educative websites, downloading taking a printout, creating E- mail Id.
(

Refercnce:

. Balaguruswamy E. (2001), Programning i Basic, Nerv Delhi: Tata Mccraw Hill Publishing
Compcny Limited.

. Casanova and Molina (1996), Mthi nrc(lia. Ptoduclion, Planning and Delier-r,, Nerv Delhi :

Prentice-Hall of lndia Private Limited.

. Gupta, Vikas (1997) , Micro solt lYindotfr, New Delhi : Pustak Mahal. Cupta, Vikas ( 1997), Rapidex
Coktputer Course,New Dclhi : Pustak Mahal.

. Harfey, ltahn (1996), The Conplete I ler et Refererrce, Neiv Delhi: Tata McCraw Hill Publishing
Company Limited.

. lJayes, J.P. (1998), Conputer Archileclurc and Organisation, New Delhi: Tata Mccraw Hill
Publishing Company Limited,

a 
r Jain. V.K. ( 1997). Conputcrtor Begrrrers. New Delhi : Pustak Mahal.

- o Leon, Alexisand Mathews (1998), E mail in o Nutshell,Chennai : LeonTech world.

. Leon, Alexis and Mathews (1999), Fundatuentals of Infornation Technologt, Chennei I Leon Tech
World.
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DR. A. P. J. ABDUL KALAM UNMRSITY,INDORE (M.p.)

lCT2: CREATING AND INCULSIIaE SCHOOL
Max. Marks: ?5 Min. Marks: 27

Olrjcctives:
On completion ofthe CouIse the Student Teacher will be able to:
l. Identify the children ofspecialneeds.
2. Understand the nature ofspecial needs their psycho educational characteristics and funct ional limitation.
3. Familiarize with assessment and placement procedure for children with special needs.
4. Development understanding about accommodating special needs in regular classroom.
5. Appreciate the education ofchildren with special needs.

COURSE OUTCOME:
After completing this coursc, the student teachers will be able to...

( l. Knorv diversities with reference to culture, language, gender and abilities in class and develop conviction
thal all children can leam and gror.r.

2. Treat each student as an individual and respect each student for what he or she is.
3. Cet acquainted with philosophy ofinclusion and understand the need ofinclusion.
4. Learn about issues of inclusion in educational contexts; curriculum, textual mate als across disciplines,

pedagogical process and its intersection with class, caste, religion, and region.
5. Develop basic understanding and familiarity with key concepts-gender, gender bias, gender stereotype,

gender parity, equity and equality.
COURSE CONTENT
Unit l- Special needs and education
! Concept and types ofspecial needs.
! Education ofchildren with special needs and its implecation for universilisation ofelementary education.
! Understanding and respecting diversity.
tr Trends ofeducation for children with specialneed in India.
E Policies schemes and legislations about the education ofchildren with special educational needs.
Unit 2- nature, typ€s and characteristics ofchildren with special needs
i Psycho-social and educational characteristics functional limitations with reference to-

( E locomotors impairment
D hearing impairment
D visual impairment
D learning disability
0 gifted and disadvantaged children
O Mental retardation and slow learners.

Unit III Inclusive Education
D concept and philosophy of inclusive education
tl lcaching competencies required for inclusive education
D Roll ofclass teachers and Resource teachers in inclusive education.
D School and classroom management for implementing inclusive education.

w

o Guidance and counseling in inclusive education.
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n Specific roll of family and community participation.
! Support services needed for inclusive schools
UNIT IV- Identilication atrd assessment ofchildren with special educational needs
o Concept and techniques ofassessment
o -identification and functional assessment ofchildren with special needs

E -implication ofassessment for instructional planning and cuniculum.
D Curriculum, adaptation, teaching strategies and evaluation in inclusive school.
tr -Principles and methods ofcurriculum adaptation and adjustment to address diversity.
D teaching leaming strategies for children with special educational needs:

o Comparative leaming, peer tutoring, behavior modification, multisensory approach, perceptual strategy
and system approach.

o individual educational program (IEP) and use of emerging technology
E Adaptation in evaluation prccedures.

Practicum: Any one ofthe followitrg:
(Suggested practicum but more activities can be taken up by the teacher based on arly topic from above unit)

/. l. PrepaEtion of a report on impo(anae ofeducation for children with special needs
\ 2. Case study ofchildren with special needs school in schoolsituation.

3. Observation of class room situation and identification of special needs.

4. Identification ofgifted /creative /slow leamer/children with legming disability using standardized test.

5. Preparation ofteaching plan for accommodation special need (Any one type) in regular classroom.
6. List out the resources for €ffective implementation of integration progamme with reference to any one

category of special ne€ds. Apart from the above similar activities from the five units will be identified
and given.

Refere,lces:

. Montgomary,D. (1990),special need in ordinary schools: children with learning difficulties, Cassel

Educational limited,londan
. 2.Ainscow,M.( 199o)special needs in the classroom: A Teacher education resourc€ pack 1JNESCO

. Hallahan and Kufliman J.M.(1984) excetional children ,Prentice hall
r 4.Haring N.G.(1986)Exceptional Children and youth Ohio:Columbus Charles E Meml Publishing Co. A

Bcll and Howell Co.

C . H"gu"ty S. *d Mithu Alu(20o2)Education and children with Special-- i ,$*fu_
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ICT3. Optional Course:
(Any One of the Subject mentioned below)

ICT3(A) Value Education
Max, Marks: 75 Min Marksr 27

Objectives: Upon completion ofthe course the student-teachers will be able to:

l. Understand the concept and types ofvalues.

2. Understand the meaning and basic-theories ofaxiology.

3. Cet an insight into the strategies ofinculcation ofvalues amongchildren.

4. Develop awareness about the different agencies working in the sphere ofvalue education.

5. Develop skills and techniques needed to teach value education.

6. Understand the role ofthe teacher in value education.

COURSE CONTENT

Unit 1: Introduction to Values

Values: Concept, Nature, Types and Significance

Classification of Values - Intrinsic Values, Inslrumental Values, Moral Values, Aesthetic Values,
Economic Values, Social Values

Contemporary Values in Indian Context

Panchakosha Theory of Values

Basic Human Values - Truth, Beauty, Goodness, Love, Peac€, Non-Violence

Cootcnlporory Valucs - Scicrrtific TeDrper, IDtclloctuul Ilonesly, Social Service end Protcction of
Xlrvironmcnt.

Unit 2: Strategies oflnculcation ofValues

Sources of Value Education - Autobiography and Biography of Creat People, Pambles, Vedas,

Bhagavadgita, Shlokas, Poems, Newspaper Clippings, Episodes from Real Life, Documents etc.

Techniques of Inculcating Values in Life2,2,l Ashtangayoga (Yama, Niyama, Asana, Pmnayama,

Prathyahara, Dhyana, Dharana" and Samadhi)

Role ofTeachers in Value Education.

Unit 3: Role of Socirl Agetrcies in Value Educttion

Family Religion Educational lnstitutions Community
Communication Technology (Computer and Intemet)

Mass Media (Print and Electronic)

I

Seconds

V
Unit 4: Value Education in

Information an

J
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lntegrated approach Direct Approach Incidental approach Co-curricular and Extra-Curricular Activities
Resolving Value Conflicts (value crisis) Discussion of Buming Social and Moral Problems Project Work
and Community Centered Activities

Assignments (ary one)

l. Visit to religious institutions which are involved in Educational endeavor

2. Documentation of the contributions of the great personalities and institutions for the promotion and
prctection ofvalues

3. Selection ofincidences/ episodes from the biographies depicting particular/ selected value

4. Preparation ofValue Judgment Scale

Reference:

. Broudy S. Hany (1961) Building a Philosophy ofEducation, UsA, Prentice-hall Inc.

o Dewey, J. (1916) Democracy and Education. New York: Macmillan.
( . Doyle. T.F. (19731 Educational Judgments. London: Roufledge and Kegam Paul.

. Feather T., Norman (1975) Values in Education and Society, New York: A Division dMacmillan
Publishing Co.

o Cupta, N.L. (1986) Value-€ducation: Theory and Practice, Amjeer, Krishna brothers.
r Kneller, G.F., (1971) Introduction to the Philosophy ofEducation. New Ycrlc Johnwilly and Sons.
. Lowenthal, F. and Vandamme F. Eds. (1986) Pragmatics and Education. New York.
. Planeum.
o Marlow A.H., Ed. (1959) New Knowledge in Human Values. London: Harper adRow
o Peters, R.S. (1963) Authority, Responsibility and Education. London: George Albrand Unwin.
o Rogers, C.R. (1980) A Way ofBeing. Houghton Mimin, Boston.
o Russell, B. (1972) Education and the Good Life. New York: Leveright.
. Venkataiah N. (Ed), (1998) Value Education. New Delhi:APH Publishing Corporat
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OPTIONAL SUBJECT
rcT3 (B) FUTUROLOGY rN EDUCATION

Max, Marks: 75 Min, Marks: 27

OBJECTIVES:

. To acquaint students with the significance ofthe study ofFutures in general and Futurology in particular.

. To develop the knowledge and skills of students for Forecasting Futures of Education through methods
and techniques.

. . To develop critical rhinking ofstudents about the problem and prospects ofschool education in future.
(

COIIRSE OIITCOMES

. To understand the knowledge and skills of students for Forccasting Futures of Education through
methods and techniques.

. To understand criticalthinking ofstudents about the problem and prospects ofschool education in fulure.

COURSE CONTENT

UNIT I: Concept ofFuture and Future studies,

Needs, Scope and Signilicance ofFutures Studies in Geneml

UNIT II: Co[cepts ofFuturolos/ in Education and Futuristic Education:

Needs and relevance of snrdy ofFuturology in Education at Teacher Education stage and School
stage

UNIT III: Pammeters ofForecasting Educatiodal Futures.

Different methods of Futures Studies: simple Trend Extrapolation, Brain Storming, Delphi, Future
Wheel, Role Playing, and Scenario Writing.

UNIT- IV: trutures ofEducational System:
Library, Classroom, Methods, Media and Teaching Aids, Textbooks, Examination System,

Conrext dfFutures School Teachers and Students. Futures of Primary ard Seco[dary Edulation in the

^;:";;:""""'**' ̂ lJl )-x ssa
il q-l

€b"\ q',.( Y' ' 
\ 

tt /
\'

\



Group Activity (ONE)

Development of Scenario on any one area of Education as specified in Units 4 and 5 using the activities
specified in unit Individual Activity (ONE)

a. Designing futuristic course content ofown subject at school level on the basis ofstudy ofliterature.

b. Writing Scenario of Future of Students/ Teachers/Sahooy Environment/ Library/ Teaching Aids/
Textbooks: etc. using Future Wheel Exercise.

c. Using Future Wheel Exercise.

References:

. Ekisirh Sade ke Liya Shiksha. Palash, Madhya Pradesh Shishak Prashikshan Mandal, Bhopal, Jan..
1990.

. NIEPA Report: Education in the 2001, New Delhi, 1986.

( . Passi, B.K. and Sahoo, P.K.: Future Studies National Psychological Corporation, Aga, 1991.

. Reddy,N.: Problems ofFuturology. Sterling Publishing Co., New Delhi, 1985.

. Sapra, C.L., and Dadauz, S,S.: Education of the Future Management Challenges. National Book,
New Delhi, 1986.

. Seth, S.C.: India- The Next 7000 days. Wiley Eastem Ltd., New Delhi, 1986.

. Seth, S.C.: Futu.e Scan and anticipatory Management. Centre for Anticipatory Management, New
Delhi.

Sharma, P.L.: India the Fourth World. Pankaj, New Delhi, 1985.

Srivastava, A.P.: Teaching and Learning in XII Century. The Leaming Laboratory, New Delhi, 1987.

To[Iler. A.: The Third Wave. Pan book London. 1980. a'onoon'r,6u 
.5ry D -

N,
\d'

,,
vl
A-"\

-y'r



w DR. A. P. J. ABDUL KALAM UNMRSITY,INDORE (M.p.)

OPTIONAI PAPER

lCT3 (C)Health and Physical Education
Max. Marks: 75 Min. Marks: 27

Objcctives: Upon completion ofthe course the student leacher will be able to :

l. Understand the significance ofHealth Education for the all-round development.

2. Maintain and promote good health

3. Develop the understanding ofphysical education and its related fields.

( 4. Acquire the knowledge about the teaching methods ofphysical education and its activities.
5. Know about the effective organization ofphysical education activities.

COURSE OUTCOME:

1. After undergoing this course, the student teacher will be able to:

2. 1. Tell the basic concepts ofPhysical Education, Sports, cames and Yoga.

3. 2. Orgarize the various games and sports activities.

4. 3. Prepare different playing grou[ds and courts.

5. 4. Tell the rules, technique and skills ofsports.

6. 5, Follow the benefits of exercise. physical fitness and health related nhysical fitness.

COIiRST: I]ONTENT

6 Unit 1: Health and Physical Educatiod

Health : Meaning, Aims and Objectives, Importance and Scope

Physical Education : Meaning, Aims and Objectives, Importance and Scope

Related fields - Recreation, Health Education and Education

National and Emotional lntegration through Sports and Physical Education

Yoga - Meaning - Astanga Yoga - Significance in Modem Society. I

Unit 2: Health Service rtrd Supervision */
Medical Inspection - Meaning, Procedure and Importance ."rA 1}b -ftl...
Personal Care - skin, Eyes, Ears ai,rd Teeth 3I O 2 Llv""- \f
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Safety Education Meaning and Significance, Safety in Classrooms, Play field, Gymnasium, Roads and

Homes. FiIst Aid - Meaning, Significance, principles ofgiving first aid Fatigue - Meaning, Caus€s and

Remedies. Balanced DIET - Meaning and Benefits.

Unit 3r Leadership, Disciplile, Incentives and Awards

Leadership Qualities of good leader in physical education Teacher leadership Student leadership

Discipline Meaning Common forms ofindiscipline in schools
Causes for indiscipline Steps to check indiscipline Rewards and discipline Punishment and discipline
lncentives and Awards Letter - Crest Cup Trophy Medal Honour Board Scholarship Certificatecash
prize based on lhe Player's Performance

Unit 4: Organization ofPhysical Education Activities

Intramural and Extramural Competitions: Meaning, Organization, Benefits Toumaments: Meaning, Types

- Knock-out and league, Benefits. Spons meet: Meaning, Organization, Benefits. Camps and Hikes:

Meaning, Organization, Benefi ts.

( Practicum
l. Participation in any one major game and one sports item
2. Ground marking for selected games and sports
3. Commands, line formation and marching, cercmonialparade
4. Participation in two National festival programmes for flag hoisting

References

o Kamafesh and Sangral, (2000), Prihciples and History of Physical Education, Ludhiana : Tandon

Publication,.

o Nadgir, K.G. (1998) , Shatir Shikshanad l/idhahagalu,Dharyad : Mallesajjan Vyayama Shale.

o Nadgir, K.G.( 199 7) , Arog)a Muttu Arag)a Shihshana, Dharwad : Mal lasajj ana Vyama Shale.

r Prakash Brothers (2000) Organization, Adrrlinistration ahd Recrcation in Physical Educotirtn.

Ludhiana : Prakash Brother Publication.

o Rao, V. K. (2003), Physical Educalion,New Delhi : A.P.H. Publishing Corporation.

( . Sarojkant Bihari and Prasanna Kumar Chowdhary (2003) , Health and Physical Educatio . L,rdhiana

: Kalyeni Publishers.
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OPTIONAL PAPER

ICT3 (D) GUIDANCE AND COUNSELING IN SCHOOLS
Max. Marks i 75 Min. Marks : 27

Objectives:
Upon completion ofthis course the student-teacher will be able to :

l. Understand the principles, scope and need ofguidance and counseling in schools
2. Acquaint himself with nature of different problems faced by children in context of leaming and

development.

3. Understand the acquisition and process of leaming in children with special needs.

/ 4. Acquaint himself w ith leaming disabilities of ch ildren and ils remedies
(

5. Take up minimum guidance programme at school level.

COURSE OUTCOME:

1. The teachertrainee will be able to-

2. To develop a basic understanding for the meaning and need of guidance and counseling and its
relation to education.

3. Understand the need ofcounseling and its relation to education.

4. To give an understanding of basic types of guidance viz. educational and vocational

5. Get an idea ofpsychological measurement in guidance and counseling and its utility.

CONTENT

Unit l: Guidance and Counselilg

lntroduction to Guidance and Counseling Nature, Purpose and Scope of Guidance and Counseling
( Diff"r"n." berween Guidance and Couns;ling Principles Approaches Areas of Guldance Educationai

Guidance Vocational Cuidance Personal Guidance

Unit-2: Problems ofDevelopments in Children

Problems related to physical development Common problems faced by children Nutrition Problems
ielated with Emotional Development Adjustment to Home Adjustment to School Adjustment to Pecr

Group Problems related to academic achievement Problems related to Gender bias and Cender related
issues Applications of the whole child concept for parents, teachers and counselors Acquisition and

Process ofLeaming Concept of leaming Factors affecting learning Physiological factors Socio-emotional
factors Educational factors

Unit3: Lesrnitrg Disabilities of Children ff* ;&-
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Factors Contributing to Leaming Problems Extemal factors Psychological and Educational lnternal
factors - Low general ability, Attention, Specific reading, writing etc. Assessment of the child Case
history Assessment of general abilities Remediation Principles of Guidance Services Designing
remedial strategies.

Unil4: Guidanc€ for ChildreD with Special Needs

Meaning, definitions and types of exceptional children Gifted and Creative children Slow learners and
backward children Strategies for helping exceptional children to overcome theirproblems.

Assigoments (any one)

l. Case study ofa child with specialproblem.

2. Publication ofa career bulletin based on authentic sources ofJobs. Employment

3. Organization of career conference, Campus Interviews, etc.

. 4. Organization of counseling s€ssion for (lndividual / Croups) students who are genuinely in need of( Counseling.

5. Organization ofGuidance sessions about services and facilities available in a school or college.

References
. Adams, l.F.(1965) Counselling ond Guidahce : A Sumrkary, New York : The Mc Millan company

Ltd.
Aggaw^|. I . C. Educatiohal & Vocational Guidance & Counselling. Delhi : Doaba House.
Asha Bhatnagar (1999) Gxidance and Counselling: Theoletical Percepttue.
Vol-I. New Delhi : Vikas Publishing House.
Berki B. G. & Mukhopadhya. B. Guidance & Counselling : A Manuol New Delhi: Sterling
Publishers.
Byme, M. and Sheranian. C (1977), Ihttoductiott to Cot tr unicative De ders, New York: Harper
and Row.
Cattle. W.C. and Downnie N M (1970) Prcpatation lor cou sellihg, Eaglewood Cliffs. N J :

Prentice Hall.

(
o Hammil, D D and Ba.tel N R (Eds) (1975) Teaching Children with Learning and Behalio rol

Disorder. Boston: Allyn and Bacon.
r Han, E L and Cramer, S H (1972) Vocational Guidqnce and Careel De\relopmenls in lhe Schools:

Towotds o Systems Appro4crr. Boston : Houghton Mimin.
. Jones, A J. (1963) Principles of Guidance. New York: Mccraw Hill. Kochhar. S, K Educational &

Yocational Guidance in Secoadary Schools.
. Sterling Publishers :New Delhi.
o Leameq J.C ( 1985) Leaning Disabilities, Boston, Houghton Miffilin.
. Lowning, L. N. (1968) Guidance afid Coutselling Semices: Introductiok, Mc.
. Grow Hill Book Company.
. Mye$,C. Pinciples and Teclmiques ofvocatiotal Guidance- New York: McGraw Hill.
o Rao. S. N Coazse,l/izg & Guidance.New Delhi: Tata Mccraw Hill.
o Sharma. S. R. Xesearch it Educational & Vocational Guidance-Nerv Delhi : Anmol Publications.. A // ))*- ,u9 *il tJ {@'& qr( \y/ .'-dr 'z-;"- ,,SNNrr/\
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DR. A. P. J. ABDUL KALAM UNMRSITY,INDORE (M.p.)

OPTIONAL PIPER

ICT3(E) Environmental Education
Max. Marks: 75 Min. Marks: 27

Objectives :

Upon completion ofthe course! the student-teacher will be able to :

l. Unde6tand the concept, significance, scope and terminologies, objectives and programmes of
environmental education.

2. Develop awareness about the various types ofpollution, ecological imbalances and life and contributions
of environmental activities.

( 3. Interpret the environmental legislations in conservation and protection ofthe environment.

4. Understand the role ofgovemmental and non-govemmental agencies in environmental education.

5. Apply the methods ofteaching and evaluation in environmental education.

COURSE OUTCOME:

1. This course will enable pupil teachers to:

2. Acquire basic knowledge and conceptual understanding of interdisciplinary theme on
environment, peace, health, quality life and values.

3. Understand man- nature relation, life-support system, health- happiness- harmony, oneness of life,
harmonywith social and natural environment,

4. Reflect on world around them, analyze the relationships underlying that and enrich life.

5. Understand structures and perspective to notice continuity oflife and values which underpin them.

6. Enrich capacity to introsped as a mcans to dcvclop sclf/sclf'awarclcss;
( Z. fstablish peace as a necessary condition for reforming education.

COURSE CONTENT

Unit I: Introduction to EnyirotrmeDtal Education
Environmental Education - Concept , Importance and Scope
Objectives and Principles of Environmental Education.
Basic Concepts in Environmental Education Ecology Eco-System Ecological Balance
Food Chain Pollution and Poltutants Natural Resources Green House Effect
Bio-degradable and Non-degradable Materials. Bio-sphere Bio-Diversity
National Environment Awareness Campaign ( NEAC) Environmental Orientation for School Education (
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Unit 2 : Environment and Pollutiotr

Meaning ofEnvironment. Types ofEnvironment Types ofEnvironmental Pollution
Air Pollution : Meaning, causes The Air (Prevention and Conrol of Pollution) Act - 1981. Narmada
Bachao Andolan: Meaning, causes, The Water ( Prevention and Control of Pollution) Act - 1977 Soil
Pollution : Meaning, causes, Remedies Sound Pollution : Meaning, causes, Remedies Ecological
Imbalance s Deforestaiion Soil Erosion Extinction of Wild life Depletion of Ozone layer Lile and
Contributions of Environmental Activists. Mahesh Chandra Mehta Sunderlal Bahuguna Vandana Shiva
Maneka Gandhi Shivaram Karanth

Unit 3: Agencies in Enyirortmerltal Education

United Nations Environment Progmmme (UNEP) International Union for Conservation of Nature and
Natural Resources (IUCN). Union Ministry ofEnvironment and Forests.
Central Pollution Control Board (CPCB). Centre for Environment Education (CEE).

,. National Afforestation and Eco-Development Board (NAEB) Environment Protection Movements in
' lndia. Chipko Movemen Appiko Movement Narmada Bachao Andolan (NBA).

Westem Ghats Protection Movement

Unit 4: Methods ofTeaching Environmental Education

Direct (Specialized) Approach Integmted (Multi-Disciplinary) Approach Incidental Approach
Co-curricular and Extra-Curricular activities. Project Work. Intellectual Meets Seminars, Symposia,
Workshops, Conferences, Group Discussion, Debates, Special Lectures, Brain Storming. Field Outreach
and Extension Activities. Eco-Clubs / Nature Clubs.
Problem Solving Activities related to Buming Ecological Problems. Quiz, Poster Making, Models
l\laking and Exhibitions. Evaluation in Environmental Education Formative Evaluation Summative
Evaluation.

Practicum / Assign.nents (any one)

l, Visit any one of the following organization and prepare a report on the histnry, stflrchrre, firnctions and

activities
( A. District Environmenl ofTic€
' B Prrvavaran Vahini

C. Eco-clubs Nature clubs
2. Collect articles published in News Papers / Periodicals concerning environment and write a critical

comment on them.

Prepare a Directory of individuals and institutions working for protection ofthe purity ofthe environment in
yourdistrict / state and documentthe- activities ofany three individuals and three institutions.

3. Collect Twenty Five complaints published in NewspaperVPeriodicals concerning pollution of the
environment and suggest plan ofaction for solution ofthe complaints.

4. Prepare an Annotated Bibliograply of 50 Websites conceming Environment, Ecology, Forests, Nature,
and Environmental Education.

5. Prepare a list of academic coursevprog.ammes run by 50 universities/ educational institutions Fbout@&*(/ -h'.v*c+-



Environmental Science, Envi.onment Education and Ecology, Environment Engineering etc.
6. Create a Garden in your college and document your experiences.

7. Orguizing environment education activities for school students (any two) Exhibitions, quiz
competitions, plays, sloga[ development, environment skits, Dramas, Essay and Drawing competitions.

t. Interviewing Ten Environmental Activists championing a genuine environmental movement and use the
recorded interview for creating awareness among 20 families.

Refer€trces

. Covemment of India (2001) India - 2001 - A Refelehce Annuol, New Delhi : Ministry of
Information and Broadcasting.

Carson, Sean Mc. B. ( 1978) Environmental Education Prikciples and Practices, London : Edward.
Amold Publishers.

Dash, M. C. ( 1 993 ) Fzr damentals of Ecologt, Tata Mccraw H ill.

Khopkar, S. M. (1995) Environnehtal Pollution Analysis, New Delhi : New Age Intemational PvL
Ltd.

. Krishamacharyelu, V, and Reddy, C. S. (2000) Ewirohhental Educalion Hyderabad:
Publications P!.1. Ltd.
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OPTIONAL PAPER
ICT3 (F) Action Research

Max. MarkJ: 75 Min. Marks: 27

Objectives:
Upon completion ofthis course the student-teacher will be able to:
l. Acquire the knowledge ofconcept ofresearch and educational research.
2. Understand the concept ofbasic, applied and action research and theirdifferences.
3. Understand the meaning, significance and scope ofaction research
4. Become aware ofaction research problems in different areas in schools.
5. Acquire the knowledge ofsteps involved and tools used in action research.
6. Acquire the skills ofconducting action research and to develop the skills of interpreting and reporting the

fi ndings of action research.

COURSE OUTCOME:

l. To Understand the concept ofbasic, applied and action research and theirdifferences.
2. To Understand the meaning, significance and scope ofaction research

3. To Understand aware ofaction research problems in different areas in schools.
4. To Understand the knowledge ofsteps involved and tools used in action research.

COURSE CONTENT

Unit li Research arld Educational Research

Research - meahing, definition and importance. Educational Research - meaning, definition and

importance. Steps in EducatiorBl Research. Types of Research: Fundamental/Basic, Applied and Action
I{esearch-meaning definition and importance. Methods ofresearch : Historical, Experimental and Survey
Differenccs between applied and action res€arch with reference to - purpose, ii) definition, iii)
hyputhcses, iv) silrrple, v) dala cullcutiurr irBtrurllents, vi) data analyscs, vii) gcncralization, viii)
limitations

Unit 2: Action Rese.rch

Meaning, definition and scope of action research. Imponance of action research to classroom teachers.

administrators and guidance personnel. Limitations ofaction research Action problems in different areas

in schools - examples.
Unit 3i Research Steps llld Tools

Steps in Action Research Identifying the problem area (exampleF experimental design and qualitative

design). Pinpointing the problem. Problem analysis in terms of causes. Identifying the objectives.

Formulating action hypotheses. Designing action plan. Execution of the plan. Analysing the data.

Findings Reporting. Tools of Data Collection. Achievement Test, Questionnaire, Interview

(
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Checklist, Rating Scale meaning, need, advantages and limitations. Tests/lnventories of Aptitude.
Attitude, Interest, Personality, Values, lntelligence and Creativity (Knowledge of at least 2 tests in each

category). Measures in classroom - Stoichiometric technique and Classroom Social Distance Scale (uses

of these tools in action research) Quantitative and Qualitative data : meaning and examples. Analysis of
the Data-frequency distribution, measures of cenral tendency, variability, Co-efficient of correlation
(Pearson's rank difference method). lnterpretation of data with an example - descriptive and graphical.
(Note: to be discussed without computation)

Unit 4: Action Research Report

Format of report in terms of steps of action research (as in 3.1above). Summary, bibliography and

appendix.

Assignm€nts (any one)

. Prcparation ofan aclion plan on a classroom problem such as:
( a. ldentifying causes ofpoor reading ability and suggesting remedial measures.

b. Identifying the causes and types ofspelling enors and suggesting remedial measures

c. Identifying the causes ofpoor map-reading skills and suggesting remedial measures-

d. Identifying the causes for poor drawing ofdiagrams and suggesting remedial measures.

e. ldentifying the causes oftruancy and suggesting remedial measures.

t Identifying the causes of problem behaviour of students in the classroom and suggesting remedial

measures.
(any other problems similar to above mentioned)

Refcrcnce

Aggarwal, J.C. (1975), Educational Research : An lhtroduclion.New Delhi : Arya Book Depot

Sharma, R.N. (1993), Me lhotlologt oJ'Research i Education, New Delhi : SurjcctPublicutions

Sidhu, K. S. (1994), I,Iothodolog' of Rasoarch ir, ,'duc.Irlor, New Delhi : Sterling Prrhlishers Pvr

Ltd.

Corey, S.M. (1953), Action Reseotch to Improve School Practices, New York: Bureau ol'

Publications, Columbia University

. Fox,D.J.(1969), Ile Research Prccess in Educal,on. New York : Holt, Rinehart and Winston, Inc.

(

Garrett, H.E. (1969), Statistics in Psycholog/ and Education. Bonbay
Ltd-

Koul, L. (1984), Methodologt of Educationol Research,New Delhi :

Ltd.

: Vakils, Feffer and Simons,

Vikas Publishing House Pvt.

o McLean J.E. ( 1995), Improving Educotion lhrcugh Action Researcr' Califomia : Corwin ere;jtlNc'

o NCERT (1979), X esearch in Classroorn, New Delhi :VolumeItoIy^ , SY.
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DR. A. P. J. ABDUL KALAM UNIyERSITY, TNDORE (M.p.)

EPC 4: Understanding the Self (practical)

Max. Marks: 30 Min. Marks:l5

Objectivesl

The main aim of this course is to facilitate the development of individuals who can hke responsibility for
their own leaming and give a conscious direction to their lives. Students are encouraged to explore and
develop through self-reflection a greater insight into their aims of life, strcngths and weaknesses and
dynamics offormation ofidentity and a true individuality.

i Students also develop a capacity for social-relational sensitivity, effective communication skills and ways
to create harmony within one's own self and society. The workshops are also aimed at equipping the

z. students with posilive adtudes, attributes and skills that help in facilitating the personal groMh oftheir
\ own srudents while teaching.

! To help student teachers discover and develop open-mindness, the attitude of a self- motivated leamer,
having self-knowledge and self-restraint.

D To help student teachers develop the capacity for sensitivity, sound communication skills and ways to
establish peace and harmony.

D To develop the capacity to facilitate personal groMh and social skills in their own students

COURSE OUTCOME:

1. To develop understanding of student-teachers about themselves -the development ofthe self as a

person and as a teacher

2. To develop sensibilities, dispositions, and skills that will later help them in facilitating the personal
growth

3. To develop social relational sensitivity

(: 4. To develop effective communication skills, including the ability to listen and observe

Unit 1: Explorirg the Aim ofLife Objectives

D To enable students to develop a vision of life for themselves.

! To encourage students to give conscious direction to their lives to take responsibility for their actions.

D To develop a holistic and integmted understanding ofthe human selfandpersonality,

workhop Themes II
D Vision as a person: Aspiration and purpose of life. a I fT/
tr Civing a conscious direction to life. ^ .'Aa -l "N - SN/ 't"t] \
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! Understanding different dimensions ofselfand personality and way in which they influence the dynamics
ofidentity formation, values and direction oflife.

Unit 2: Discoyering one's True Pote[tial

ll To facilitate the personal growth ofthe students by helping them to identify their own potential
! To develop the power ofpositive attitude.

! To encourage students to develop the capacity for self-reflection and personal integration.

Workshop Themes

! Understanding one's strengths and weaknesses through self-observation exercises.

D Taking responsibility for one's own actions.

! Developing positivity, self-esteem and emotional integration.

_ ! Exploring fear and rrust: competition and cooperation(' ! Developing skills ofinner selforganization and self{eflecrion

U Writing a self-reflectivejoumal

Utrit 3: Developing Sensitivity

D To enable students to examine and challenge the stereotypical attitudes and prejudices that influence
identity formation and the process ofindividuation.

! To encourage students to develop the capacity for perspective taking and appreciating different points of

E To develop sensitivity towards needs of children by connecting with ones own childhood experiences
Workshop Themes . Understand and challenge the unconscious, conditioned attitudes that are stereotyped
and prejudiced (gender, caste, class, race, region, disability etc.) and critically examine the sources of
stereotyped utessagcs(c.g.,nrcdiu).

Ll Defining consciously one s own values towards sell and society and develop a"capacity
,z to understand and appreciate divergent points ofview. Widening their realm of

consciousness.

- Developing the capacity for empathic listening and communication skills.

! Understanding one s own childhood and adult-child gaps in society.

Unit 4: Peace, Progress ard Hrrmotry

! To develop the capacity to establish peace within oneself

! lb develop the capacity to establish hamony within a group and methods ofconflict resolution I
tr To understand the meaning ofleadership and develop attitudes and skills ofacatalysr q,/
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! To understand the basis of social disharmony, the factors those contribute to it and ways to facilitate
change

Workshop Themes

! Establishing peace within oneself: exercises ofconcentration and meditation

! Understanding group dynamics and communication

! Creating group harmony: exploring methods ofcreating a collective aspiration for progress and conflict
resolution

! Exploring the bases of social disharmony: becoming the agents and catalysts of change and exploring
methods of facilitating change

Unit 5: Facilitating Personal Growth: Applications in Teaching

! To explore attitudes and methods needed for facilitating personal groMh in students

D To explore ways of integrating the facilitation of personal groMh and social skills within the formal
curriculum

Workshop Themes

i Becoming a self-reflective practitioner: becoming conscious of one's own

D Observing children: appreciating social, economic, cultural and individual,differences in children and

relating with them Exploring and practicing ways to facilitate personal groMh and develop social skills in
students while teaching Mode of Transaction There is no standard prescribed material for these
workshops. The professional experts are expected to engage with the students with specially designed
activities. These could be based on the facilitators Personal integration and unique individual and group
chamcteristics and are rooted within .the context of student's lives and contemporary realities. 11 is

suggested that the students be given space to explore and articulate their own sense of life and its issues.
They can be encouraged to think a fresh on issues that most closely concern them and use creativity and
imagination to develop a perspective on them. The resource materials are an aid in this process. The
resource materials can also include newspaper/web articles on contemporary concerns and
movieVdocumentaries and other audio-visual materials. There is a suggested list of resource materials
which should be contextualised and updated periodically. Expertise/ Specialization required to teach this
course Specialists who have conducted personal development workshops and who have a qualification in
clinical and counseling Psychology

Essential Readings
. Antoine de Saint-Exupery. (977)- The Little Prince. London, UK: Wordsworth Edition

Translated by Irene Testot-feny (available in Hindi).
o Dalal, A.S. (2001). Our Many Selves. Pondicherry, India: SriAurobindo Ashram.
r Frankl, V. (1946). Man's Search for Meaning. New York: Pocket Books.
o Joshi, K. (ed) (2005). The Aim ofLife. Auroville, India: Saiier.

(

. Krishnamurti, J. (1953). Education and the Significanc€ of Life, Ojai, Califomia,
Krishnamuni Foundation Trust. r .._ r^ r
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NCERT, (2006). Education for Peace, Position Paper. New Delhi: NCERT. 7. Wdk with Me: A
Guide for Inspiring Citizenship Action. (2006). New Delhi: pravah pub.
Readings for Discussion l. Bach, R. (1994). Jonathan Livingston Seagull, London, UK: Harper
Collins Publications.
Chatterjee, D. (1998). Leading Consciously, MA, USA: Butterworth-Heinemann.
Gibran, K. (1996). The Prophe! Calcutta, Indiai Rupa & Co.
Gupa, L. (2008). Growing up Hindu or Muslim: How Early does it Happen. Economic and
Political Weekly, 63(6), 35-41.
Haldaa B. (2006). A Life Less Ordinary. New Delhi: penguin Books. Translated byurvashi
Butalia.
Hall, E. and Hall, C. (1988), Human Relations in Education. London, UK: Routledge.
Joshi, K. (1996). Education for Characte. Development. Dharam Hinduja Inte.national Centre for
Indic Research.
Joshi, P. (2006). Negotiating Identity: Voices of Children with Disabilities in Regular Schools.
Contempomry Education Dialogue. 3(2), I 175-195.
Kumar, K. (1986). Growing Up Male, Seminar, No. 318.
Seminar, Identity. No. 387, November 1991. New Delhi. ll. UNESCO, (2001). Leaming the
Way of Peace: A Teachers' Cuide to Peac€ Education. New Delhi: United Nations Educati;nal,
Scientifi c and Cultural Organization.
Aim ofLife by Kireet Joshi (DVD) for DVD/facilitation contact_mothersinstitute@hotmail.com
Full of Life: A sensitive Japanese Teachers explores feelings, death with l0 year olds. (

http://www.arvindguptatoys.con/films.html)
o Personality Development (lnteractive CD, Computer Only) Wirh yoga and Guided Mediration

Modules, Indus Quality Foundation
The House on Gulmohar Avenue by Samina Mishra (www.cultureunpluesed.com)
Csikzentmihalyi, M. (1993), The Evolving Self: A Psychology for the Third Mill€nnium. New
York HarperCollins.
Dalal, A.S. (1987). Living Within, ondicherry, India: Sri Aurobindo Ashram Trust.
Dolol, A.S. (2001). A Greater Psychology. Pondicherry, Idio: Sri Aurobindo Ashmm Trust
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grun. A. P. J. ABDUL KALAM UNMRSTTY,INDORE (M.p.)

EPC 5: Understanding ofICT (Practical)
Max. Marks: 30 Min. Markli 15

Objectives:
Upon the completion ofthe course the student-teachers will able to:
tr Develop skill in handling computer and using word documents.
D Develop skill in computation, analysis and interpretation ofdata by using Excel Spread sheets.
0 Understand the Educational implications ofPower Point Presentation and its use irlassroom context.
! Understand the applications of Information Technology in the field of teacher educalion programme and

training.

COURSE OUTCOME:
L To enable the prospective teachers to:
2. Develop arl understanding ofthe concept ofComputer and its components.
3. Develop an understanding ofthe concept oflCT and its components
4. Use ICT in the classrooms in line with educational aims and principles.
5. Explore ICTS along three broad strands; teaching- Iearnin& administrative and academic support

systems thereby integrate technolorytools for teaching learnin& material development, developing
collaborative networks for sharing and learning.

6. Understand the evolution and impact of ICTS on society and in the education system.

Pructicum:
l. ComputcrFundamental
! lnstructions on operating the Computer
! Connecting ofall peripherals to CPU for a system
D Switching on/off/restart
D Inserting/removing a floppy from the floppy drive
O Running a file from a floppy using floppy drive
tr Copying a file from hard disk to floppy disk
u lnserting/removing a CD from the CD-ROM drive
D Running a file from a CD-ROM using CD-RoM drivo
! Copying files from one drive to another
D Crcating a new folde.
! Running a file from hard disk
! Connecting the p.inter and print out hard copies
2. Erercise ir Ms-Word
tr Creating a new document
D Formatting and editing ofa docunrent
! Inserting pictures, objects, frames and tables
! Practicing Mail-Merge facility
! Working with the drawing tools
3. Exercise in Ms-Excel
! Creating a new worksheet

Cb-& tr/ -y
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! Inserting and deleting rowvcolumns in worksheet
O Formatting and editing ofa document - sorting
Preparation ofstatement ofmarks and using ofsome statistical ccnceFsDescriptive Statistics
D Preparation of School Time Table
D Prepamtion of Tables
4. Exercise irt Ms-PowerPoint
O P.eparation of Ms-PowerPoint presentation using text, picture, soud, word art, clipart, and the other

available tools with animation
Exercise in Information and Commutricatiotr T€chnolos/
Browsing the Intemet and down loading- search word using search engine
Working with Multimedia Receiving/Sending ofE mail and attachment

Reference

. Balaguruswamy E. (2001), Progranning in Basic, New Delhi: Tata Mccraw Hill Publishing

,, Company Limited.

. Casanova and Molina (1996), Muhi media : Productiot , Plarr i g and Delivery, New Delhi :

Prentice-Hall of India Private Limited.

Gupt4 Vikas (1997) , Micro soft Windows,New Delhi : Pustak Mahal. cupta,Yikas (1997), Rapidot
Computer Course,New Delhi : Pustak Mahal.

Harley, Hahn (1996), The Cornplete Internet Reference, New Delhi: Tata McGraw Hill Publishing
Company Limited.

. Hayes, J.P. (1998), Computer Archileclute ahd Organisation, New Delhi: Tata Mccraw Hill
Publishing Company Limited.
lain. V,K, (1997), Conputetfot Begirrhen,New Delhi : Pustak Mahal.

Leon, Alexis and Mathews (1998), E nail in d Nutshell,Chennii:Leon Tech World.
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E'DR A. p. J. ABDUL KALAMUNTVERSTTY, TNDORE (M.p.)

CC 4. Curriculum Development & School

Mar Marks: 75 Min, Marks: 27
OBJECTIVE
D To acquaint students with the nature and q/pes ofcuniculum.
D To acquaint students with the context ofcurriculum development and srplnnovative Cuniculum Models.
D To familiarize students with Designing ofCurriculum.
! To give practical experie[ce in Evaluating, Designing and Reviewing Curriculum.
COURSE OUTCOME:
o After going through t}lis paper the students will be able to
E Develop an understanding oft}le colcept ofknowledgq its construction and the process ofknowing
tr Differentiate between Information, Knowledge, Belief and Trut-tr

f O Know and relate the various facets of knowledge and the relationship between knowledge,\ 
discipline and subjecL

o Develop an understanding ofthe concept & need of curriculum, its determinants aItd principles of
construction, development and evaluation of curriculum.

D Understand tlle Concept and Need of Curriculum Frameworks as well as differentiating curriculum
frameworlg curriculum and syllabus.

D Critically examine the role of school and teacher in transacting the curriculum.

CROUSE CONTENT

UNIT I:
E Curriculum - Meaning and Nature, types ofCurriculum, Syllabus ard Tedbooks -their interrelationship.

Issues and problems ofexisting curriculum.

UNIT II:
/ E c!fficulunr cumruutiur. curiculum Dcvclopr)cnt arJ Curriculuur Designing: uoncepts and( differences. Determinants and motives of Curriculum Development. Different Cufficulum Modils-open

university, Open School, etc.

UNIT III:
O Steps of Desigring different Cuniculum. Selection, Gradation and Organization of Curriculum.

Development and Implementation of Cuniculum. Enrichment of Cuff iculum.

UNIT IVr PRACTICALS
D Evaluation ofB.Ed. Cuniculum
tr Designing a Cuniculum in a given condition Reviewing ofSyllabus/Books

REFERENCES

E Ashcroft, Kate and Palacio, David: The Primary Teacher's Guide to the New Natiolal Curriculum.
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London: Flamer Press, 1995.
I Doll, Ronald C.: Cu.riculum Improvement - Decision Making and process.

London; Allyn and Bacon, 1996.
D Eccl€s tone, Kathryn: Howto Ass;ss the Vocational Cur.iculum. London: Kogan page Ltd. 1996.
tr Hendricks, Joanne: Total Leaming Developmental curriculum for the young child. New york: Maxwell

McMillan lnremational, I 994.
tr Hooper, R.: The curriculum context, Design and Development. The chauce. press Ltd., Great Britain,

1977.
I Kaushik, S.L.: Shikshakam Vikas. Rajasthan Granth Academy. Jaipur, 1977.
D Kelly, A.V.: The Curriculum - Theory and practices. Ha.per and Row publishers, London, 19g2.
D Ken, J.E. (Ed.): Changing the Curriculum. University ofLondon press Ltd., London, 1970.
D LaMon, D.: Class, Culture and the Cuniculum. Rouletdge arld Kegan paul Ltd., Londoh, 1975.
B Lowy, A, (Ed.): llandbook of Curriculum Evaluation. Intemational Inslitute for Educational Planning,

New York 1977.
o Lowy, A.: The Intemational Encyclopedia ofCurriculum. New york: pergamum press, 1991.

.- ! Mamidi, M.R. and Ravishankar: Cuniculum Development and Educational Technology, Sterling( Publishers Pw. Lrd., New Dethi, 1983.
tr Nichols, S.H. and Nichols, A.: Developing Cuniculum. George Allen and Unwin, Boston, London, 1976.
D Oriosky, D.E. and Smith, B.D.: Cuniculum Development - Issues and Insights. Rand McNally College

Publishing Company, USA, 1976.
D Prasad, Janardan & Kaushik, V.K. Advanced Curriculum Construction. New Delhi: Kanishka Publishers-

t997.
D Richmond, K.W.: The School Cuniculum. Methuen and Co. Ltd., London. 1973.s
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p. J. ABDUL KALAMUNTVERSTTY, TNDORE (M.p.)

EPC I READING AI\D REFLECTING ON TEXTS (practicat)

Max. Marks: 30 Min. Marks: 15

OBJECTIVES
D To enable the students to read and response to a Va.ity oftext in differentways
E To develop Meta cognitive awareness
i ro enhance the capacities as readers and writers by becoming participants in the process ofreading! To enable the student teachers to work on the field and maki prediclions and chick their predicti-ons and

then to summadz€.
COURSE OUTCOME:
EI To develop the ability of making meaning from the selected text(sl
A To encourage thoughtful and balanced assessment of readings and form opinions about ideas

presented in the text.
E To develop understanding of the texts by making connections between self_observations,

experiences, and opinions and critically reflecting through thoughtful and persistent inquiry.
a Enabling learners to demonstrate understandin& arising out of interrogation of own assumptions

and knowledge to deepen textanalysis and focusing assessment ofthe teit.
E 

.To 
offer an olportunity to recognize - and perhaps break down - Iearners assumptions which may

be challenged by the text(s).
ts To develop the ability ofreflective writings in different forms.

CROUSE CONTENT
UNIT I Readirg Skills
! Creating environmenl for reading - reading clubs, class libraries
D Reading aloud and silent reading
D Scaffolding: concept and activities
tr Reading different texts types like stories, poems, riddles, jokes, and instructions for games

UNIT Il Readinl with comprehonsion

tr Reading for global and local comprehension
D Inferenc€s, analysis and ext.apolation
D Reading st.ategies including word-attack strategies
E Discourse analysis
tr Using reading as a tool for refercnce skills i.e. use ofdictionary, encyclopedia and intemet
D Using ideas ofcritical literacy to analyze chapters from textbooks.
tr Acquisition ofReading Skills
UNIT III Types of text

o Exposirory C>"& q>,r( I 1-.. --r/E Altobiographhal Nanatives \, { I \4.
E Ethnographies / -t q# N \

, / C).- {l^ ./t /tl, -M/ .to' il
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o Addressing difrerent t)?€s of skills and strategies
! Narative Text

Mode of Transrctiou

tr Pafiicipating in tasks and activities to improve proficiency iD the receptive and productive skils of
English.

D Text analysis of school textbooks to improve skills in critical literacy.! Reflecting on one's oltn leaming to make conneclions with pedagogy.

Ess€trtirl Rerditrgs

MC]rtbolml P: M & Spada, N. (1999). How Languages arc Leamed Oxford: Oxford University press
2. Maley, A.-& Dufq A. ( I99l ). Drama techniqueJin ianguage leaming: A r€source book of communication

- activities for language teachers (2nd ed.). Cambriage: "-Cambriage Uiive.sity press,
3 Y.rqT: J. & Rinvolucri, M. (1983). Once upon a time: U;ing stories in rhe language classroom.

Cambridge:. Cambridge University press.
4. Wright, A. (1989). Pictures for Language Leaming. Cambridge: Cambridge University press.

Advarced Readings

lir.rot \4 !t 
9?3]. Tgks for Ianguage teachers Cambridge: Cambridge University press

Richards, J. &. Lockhart, C. (1994). Reflective Teaching in Second Language Classrooms. Cambridge:
Cambridge University Press
slatterly, M. & willis, J. (2001). English for primary teache.s: A handbook of activities & classroom
language. Oxford; Oxford University press
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Syllabus & Course Structure BACHELOR OI. EDUCATIOII (B.Ed.l
B.Ed. Course Scheme of Examiratlon - Semester Scheme Semester - II

(

(

l{ote: AsslgaEeata & Tasks for Courses 1,2, 3, 4, s

*

Course / Paper
lloura

per
wee
k

Totd
Martt

Iaternal
(tr'orlnative)

&rternal
(Suamatlve

Max. Min. Max. Min.

eroupBiCoreCourae

CC 1: Le.rtring & Teachtrg 6 loo 25 9 75 27
PC-1 Pedagogy of School Subiect-t Hindi(A)
English(B) Sanskrit(C)Physics(D) Biology(E)

Social Science(F)Urdu (c)

6 loo 25 9 27

PC.2 pedagogy of school suEect+
History (A) Civics (B) Geog.aphy (C) Mathematics(D)
Chemistry(E) Economics(F) Commerce(G) A.t(H)

Home Science(J)

4 too 2S 9 75 27

CC 6 Language across the
Currlculum- Part-2

6 50 l5 6 35 t2

EPC2 : Drama & Art in Educstlotr
(practteall

2 50 20 7 30 15

Total 400 llo 40 290 to4
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€'DR.A. 
p. J. ABDUL KALAM UNTVERSTTY, TNDORE (M.p.)

CC l: Learning & Teaching
Mar. Marks: 75 Min. Msrkst 27

OBJECTIVE

! To become aware of different contexts of leaming and situate schools as a special environment for
leaming;

! To reflect on their own implicit understanding ofthe nature and kinds of leaming;

! Gain an undeEtanding of different theoretical perspectives on leaming with a foqls on cognitive views of
Iearning as well as social- constructivist theories;

\ D Explore rhe possibilities of an understarding of processes in human cognition admeaning making them
as basis for designing leaming environments and experiences at school; and

! Appreciate the critical role ofleamer's based on differences and contexts in rnaking meanings, and hence
draw out implications for schools and teachers.

COURSE OUTCOME:

After goingthrough this paper the students will be able to

E Understand the psychological and socio-cultural dimensions of individual differences.

A Know and understand the individual differences based on range of cognitive abiiities.

0 Explain the concept of leamirg and factors influenclng learning

A Understand the theories oflearning ofSkinner, Piaget and Vygotsky in relation to their educational( tmpltca ons.

E Evaluate teaching as a complex activity a'Id its types, Maxims, Strategies, Methods, Techniques and
Skills.

E Develop an understanding ofthe modalities ofTeaching and Instruction.

A Critically analyse teaching as a profession and role of teacher.

CROUSE CONTENT

J
{/

N"'

D Implicit knowledge and beliefs about leaming (demystifying misconceptions).
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UNIT I: THEORETICAL PERSPECTIVES ON LEARNING
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D Perspectives on human leaming: Behaviorist (conditioning paradigm in brie0, cognitive, information-
processing view, humanist, social-constructivist (drawing selectively on the ideas of Skinner, piaget,
Rogers, Vygotsky),

i Concepts and principles ofeach perspective and their applicability in ditrercnt Iearning situations.

UNIT 2: ROLE OF LEARNER IN LEARNING

! Role ofleamer in various leaming situations, as seen in different tleoretical perspectives

! Role of teacher in teachingJeaming situations: a) transmitter of knowledge, b) model, c) facilitator, d)
negotiator, e) coJearner. (The focus is on building understanding ofdifferent psychological perspectives
of leaming and helping student teachers to learn to apply them in different leaming situations).

u Distinctions b€tween learning as'construcrion ofknowledge'and learning dtransmission and reception of
lnowledge'.

UNIT 3: LEARNING IN'CONSTRUCTMSTT PERSPECTM

! Social-constructivist perspective (also Bruner and Ausubel's perspective) ad applications of Vygotky's
ideas in teaching.

! Understanding processes that facilitate tonstruction ofknowledge, :

(i) Experiential leaming and reflection

(ii)Social mediation

Cognitive negotiabil ity

Situated leaming and cognitive apprenticeship

Meta-cognition.

B. Creating facilitative leaming environments, teachers' attitudes, expectations enhancing motivation,
positive emotions, self-elficacy, collaborative and selfregulated leaming. (The focus is on leaming as a
constructive rather than a reproductive process. The leamer- centered orientation has implications for
understanding leaming as contextual and self-regulated process and following suitable classroom
practices).

UNIT 4: INDIVIDUAL DIFFERENCES AMONG LEARNERS

X. Dimensions of differences in psychological attributes----cognitive abilities,
personality, values.

A. Understanding leamers from multiple intelligences perspective with a focus q1 Cardner,s theory of

V
Gn& Gb'<\

inter€d, aptitude, creativity,
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multiple intelligences. Implications for teachingJeaming in the light ofchanging concept of intelligence,
including emotional intelligence.

E. Differences in leamers based on predominant ,leaming styles'.

o. Differences in leamers based on socio-cultural contexts: lmpact of home hnguages ofleamers,and
language ofinstruction, impact ofdifferential ,cultural capital, of leamers.

r. ujderstanding differences based on a mnge ofcognitive abilities- leamingdifficulties, slow leameN and
dyslexics, intellectual deficiency, intellectual giftedness. Implications for c-atering to individual variations
in view of'difference' rather than 'deficit' perspective.(Tire focus is on understanding the differential
leaming needs of the leamers with regand m abilities, learning styles, languagi, socio_cultural
differencevdisadvantage, leaming difficurries, and their implicati-ons 

-for 
clasirooin practices and

teaching)

Referetrces

tr Agganpal, J.C. Essentiol of Educatiohql psychotog, Vikas publishers, Delhi, l99B Aggarwal, J.C.
Essential of Educatiowl Psycholog, yikas p$lishing House, New Delhi, I 994.

tr Bhargava, Mahesh, Introduction of E ceptional Childrea, Steiingpublishers, New Delhi, 1994.

E Bhati4 H.R., A Text Boot of Educqtional psycholog), Delhi: McMillan Co..

New Delhi, 1977

J Bhatia,K.K. Educdtional Psychologt and Techniquesfor Teachiag, Kalyani publishers, Ludhiana, 1994.
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E|DR.A. 
p. J. ABDUL KALAM UNrlaERSrTy, rNDoRE (M.p.)

PC 1. Pedagory ofa School Sibject pC I (A) Hirdi
M.x. M.rb: 75 MiD. M.rks: 27

Objectiv€s:

Upon completion ofthe course, the student-teachers will be able to:
l. Appreciate the importance ofteaching Hindi as a second / third Lansuaee.
2. Help the Students ro understand the aims and objectives ofteaching-Hiidi.
3. Help pupils to acquire basic skills of language teaching, AimVObjJctives.
4. Know the different methods ofteaching.
5. Prepare a lesson notes and teach accordingly.
6. Appreciate and use ofmodem educational media.

COURSE OUTCOME:
Atthe end ofthe coursq the pupil teacherwill be able to:
Understand the concept, nature and scope ofdisciplines & subiects.
Appreciate the various perspectives that have their bearing on the emergence and evolution
Languages as a discipline.

4. Understand the inter-link between Languages as a disciplines and as a school Subject

CROUSE CONTENT

Unit l: Perspectives ofHindi Language, Aims and Objectives ofTeaching Hindi! Meaning and cohcept oflanguage.
I Nature and importance oflanguage
0 Three language formula and Hindi
O Place ofHihdi in the Secondary School Cuniculum ofM.p.
! Present position ofHindi in India
a. In the constitution
b, In the life oflndian people
tr Aims ofteaching Hindi as a second / third language.
3 Functional aims of Hindi Teaching.
D CulturalAims ofHindi Teaching. National and Intemational Aims of Hindi Teaching.
0 Instructional objectives with practicar -- Theoretical background writing of instructionar objectives of

HindiTeaching
! Modificaiion ofObjectives in terms of behavioural changes.
Unit 2r Planning Lessons, Resource UDits, Unit plan, Drill Lessotrs
O Planning ofprose, poetry and Grammarlessons.
D Processing oflesson notes and micro lesson plans.
D Meaning and imporance ofa Unit plan and administration.
D Resource Units - Use and implications.

recss rg or rcsson nores ano mlcro lesson plans. I
:aning and importance ofa Unit plan and administration. I
source Units - Use afld implications. S^
Ln and process of lessons in Practice teacl"^0"*n'n)',""";"""' "n';o 
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D Plan and process of lessons in Practice teaching.
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Unit 3: Language Skills
D Development oflanguage skills- listening objectives and importance - activities for its development! Speaking - Objectives - activities for its development - role of leaming by heart, role-pla51 extempore

and prcpared spe€ches, debates, languages games, substitution table nied for conect p;unciati;n _
Remedial Measures

tr Reading- Objectives - Types ofreading silent and loud, intensive - methods ofteaching reading
o Writing - Objectives - Characteristics of handwriting - dictation
tr composition - objectives - Types - oral, written and picture composition - Eeeand guided composition,

Translation - Objectives- Importance,s - Characteristics ofgood translation

Unit 4: Curiculum Design
! Principles of Cuniculum construction of Hindi
o Curriculum Design in Hindi-Subject centered-Leamer Centered- problem centered.
! Transaction of curriculum / co-curricular, Extracurricular activities pertaining to teaching and leaming.
D curriculum of prose - poetry and composition. prose - Ancient / Medieval ,&lodem prose versi-ons.

Poetry- - Bhakii p€riod - Ritti period - Modem period. Composition _ Exercises, Aisignments and
remedial teaching activities and Grammar - T@nslations

D Curriculum development and evaluation.

Serninlr Topics (any one)
a) Preparing scheme ofassessment
b) A study of an author / poet.
c) Developing Linguistics Skills.
d) System our examination.
e) Importance ofteaching materials for effective teaching.

Practicum
a) Review ofBooks - 8, 9 standard school text books.
b) Resource Unit Uses.
c) Unit plal proc€ssing.
d) A study ofan Author / Po€t.
e) Dcvcloping Linguistics Skills.

Assignments (any one)

l. Solving grammar exercise of 8th and 9fi Standard Text books of second language Hindi/Third Language.
Hindi
Preparing crossword puzzles on technical terms, dilficult terms ofprescribed Hindi Text Books.
Construction of substitution - tables on the concemed texts
Report on constitutional provisions provided to Hindi and the implication. (Note: Records should be
maintained).

References

tr Bhai.Y (1978) Hindi Bhasashikshan. Vinod Pustak Mandir Agra.
! Bhasa Vishesshank Patrick (1980) Department ofEducation, Rajasthan, Bikaner
D Chaturvedi, V.S. (1999) Adhapan Kala. Varanasi: Ggopinath Bhargav l.krdKishor and Sons.
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D Jha, L. (1940) Bhasha Shikshan paddhbati. Allahabad: N.G. Saigal. U.p press.
! John, D. (1953) The Study oflanguage. Harward University press.
D Keshav Prasad (1984) Hindi Shikshan. Delhi; Dhanapatrai and Sons! Kothari Commission Report (1968) Go\,t. of India, New Delhi
D Narang and Bhatia (1987) - Hindi- Shikshan Vidhi.. Ludhiana: prakash Brothers.! Nirajkumar Sinha (1990) Madhyamik - Vidyatayome Hindi Shiksha. Jaipur: Hindi Grantha Academy.! Robert. L (1964) Language Teaching: A Teache.,s Book. New york: Megrewaill.

! lyb]rrut YM (1950) The Teaching ofthe Mother Tongue. Madras: Oxfoid University press
! Sattigeri, K.I (1997) Nutan Hindi Shikshan. Belgaum: Vijaya Sattigeri.! Srivastava, B.D. (1968) The Structu.al Approach to the Teaching;f English.
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DR. A. P. J. ABDUL KALAM UNTVERSTTY,INDORE (M.p.)
1 Pedagory of a School Subject PC I (B) English

Max. Marks: 75 Mitr. Marks: 27

Objectives:
upon completion ofthe cours€ the student teacher will be able to:
L To masler the different techniques, deviccs ofthe Second language structure, sounds and vocabulary.
2. To understand the status ofEnglish language.
3. To distinguish between differcnt approaches and methods of teaching English and their use in the

classroom.
4. Acquire the basic skills oflanguage leaming.
5. Plan and execute ofdifferent types oflessons in prose, po€try acco.ding to classroom situations.
6. To appreciate the importance and us€ of suitable audio -visual aids in class .oom situations.
7. To know the principles ofcurriculum construction.
8. To prepare and use appropriate todls ofevaluation to measure the linguistic abilities ofthe pupils.
9. To realize hivher responsibilities as language teacher and pursue towards the aims of professional

growth.
10. To guide the students to use the language correctly.

COURSE OUTCOME:
l. Understand and make use ofprinciples ofEnglish language teaching.
2. .Be familiar with different methods and approaches ofteaching English
3. Understand the importanc€ and concept ofvarious skills ofEnglish language.
4. Select appropriate teaching strategy fo. teaching various skills ofEnglish language.

CROUSf, CONTENT

Unit 1: Nature ofEDglirh LsDgusge
Language its nature and structure - Meaning of language, Functions of language - Informative, expressive
and Din€tive Linguistic Principles.
Structure of English Language- phonological, morphological, Syntactic, Scmantic and graphic ( a brief
explanation ofthe concepts )

Uait 2: Aims and Objectives ofTeachitrg English
Aims and objectives ofteaching English at the Secondary School level as first and second language.
English as a library language, link language and intemational language.
Position ofEnglish in India before and after Independence - The three language formula its meaning and
scope.

Utrit 3: INtructionrl desigr ofTeachitrg English Longuage
Teaching of Prose - detailed and non{etailed Objectives - Methods and Approaches steps in lesson
planning.
Teaching ofpoetry - Objectives-Methods and Approaches - Steps in lesson planning.
Teaching ofGrammar - Objectives - Formal and Functional -Methods ofteaching grammar.

(

Use of mother tongue in teaching ofEnglish, different occasions for its effective use
Preparation of Unit plan, Resource Unit. -. @g n- _l N ......*- L:"b S-1.)' )rr-
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units 4r Methods' Approaches to Develop Etrglish Lsnguage skills psychological principles of leaming
English as a foreign language. Methods and approaches ofTeaching English

a. Grammar Translation Method.
b. Direct Method
c. Bilingual method.
d. Structural approach- Dr. WEST method
e. Communicative approach.

Development of language skills - listening objectives and importance - activities for its development.
Speaking - Objectives - Activities for its development, role of leaming by heart, role- play, extempore
and prepa.ed speeches, debates, language games, substitution table need for coneci pionunciaiion,
defects in pronunciation - Remedial Measures.
Reading - Objectives - Types ofreading - silent and a loud, intensive - methods ofteaching reading.
Writing - Objectives - Characteristics ofhandwriting - dictation.

composition - objectives - Types (oral, written and picture composition) Free and guided composition
Translation - Objectives- Importance - Characteristics of good translation.

Reference

., elrl" n.l. 1ZOOO1 f" aching ofEnglish as a Foreign Language - lndian press
: PublicationsAllahabad.
" ell- C, R { t9Z t; f, aching English as a Seand Language.New-Dethi. McGrawhill.

I eltenH.B. and Compell P.N.( 1979) ,Readirgs in Teaching English as a Second Language
.. Baruah T.C. ( 1984) The English Teachers.tlazl6oo,L Srerling publishers.
- Bilfows: F.I. (1961) The Techniques of Languoge Teachitg i.London, Longmarl Bright J. A. and
n McGregor C.P. ( f97O\ Teoching English as Second Longuage. London, Eases,.

; Cordon B.S. ( I960lt the Teaching of English in Free India, Madtas: Christian Literature Society.

I Homby A.S. The Advance Learner's Dictionaryof Current English Lahguage.
; Hudeson. N. and M cAdem, B. (20001 English ulithout Enors, London.

; Kohli A. L. (19S4) fechniques ofTeachiigraAlrsr,9th Edition: Delhi, Dhanpal Raiand Sons, pvt. Ltd.
; Menon and Patel (1957) Teaching English as a Foreign Language, Baroda Acharya Book Depot." Sachdev. N4.S. ( l976lt .4 No]/' ,lpproach to Tcoching English ifi ftcc htli,r.
Ludiana Publications.
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p. J. ABDUL KALAM UNTVERSTTY, TNDORE (M.p.)

PC l. Pedagory of a School Subject PC 1 (C) Sanskrit
Mar. Mrrksl 75 Mitr' Marks: 27

ObjectivB - Upon completion ofthe course the student-teacher will be able to:
l. underst nd the impo.tance of sanshit language and its contribution to Indian culture and emotional

integration.
2. Understand the aims and objectives of teaching Sarlshit and state them in the form of specific

behavioural changes.
3. Preparc obje€tive based lesson plans and implement them.
4. Understand the basic skills oflanguage leaming.
5. Understand the principles ofcurriculum construction in Sanskit.
6. Understand the different methods ofteaching Sanskrit and use them in his practice teaching lessons.

/ 7. Understand lhe imponance of appropriate instructional material and use them in his practice teaching( lessons-

8. Understand the importance oflanguage Laboratory.
9. Understand the importanc€ of Evaluation, prepare and use differeht tools of Evaluation in language

leaming.
10. Understand the importance ofco-cu[icular activities in language leaming.
ll. lmbibe the special qualities ofSanskit teacher.
COURSE OUTCOME:
l. Understand the concept! nature and scope ofsanskrit.
2 Appreciate the various perspectives that have their bearing on the emergence and evolution ofLanguages

as a discipline.
3. Understand the inter-link between Languages as disciplines and as a school Subject.
4. Understand tlre impodance ofteaching Sanskit in India
5. Justifo the place ofSanskrit language in school cuniculum.
6. Understand the aims and objectives of teaching Sanskit language at Secondary and higher secondary

stage.

, CROUSE CONTENT(
UDit I I Sa[skrit Language - Neture rnd Importance
E Importance ofSanskit language
D Contributions of Sanskit to other Indian Languages to Indian culture and tradition and to emotional

integration

Unit 2: Place ofSanskrit in the Secondary School Curriculum
! Aims & Objectives ofteaching Sanskit with reference to three language formula.
D Instructional Objectives- Specifications ofeach objective in the form ofspecific behavioural changes.

Unit 3: Lesson Plan in Sanskrit Langurge
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! Planning lesson plans in prose. poetry, grammar and composition.
! Unit plan : importance, characteristics, format ^ '.,,t1 ( ' I
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D Resource unit: importance, characteristics, format
tr Micro lesson plan: importance, formal, practice

Ur t 4: rlevelopmeDt of Lsngurge Skilk, Curriculum Design
O Listening: importance, activities for its development.
! Speaking: imporfalce, characteristics ofgood speaking, activities for its developmentD Reading: mechanics ofreading, objectivei, aiffirent t<inds ofreaainc - sir;n;- ad'ng and loud reading.D Writing: importanc€ of good handu, ting - spe.cialties of the O-evanag; scripi, causes of ffirgmistakes, remedial measures.
tr Principles of curriculum construction of Sanskrit.! Cuniculum de-sign in Sanskrit: subject centered, learner centered, problem centered,! TrarNaction of curricular/ co-curricular activities.
! Curriculum deyelopment and evaluation.

Refererce

atr
tr
tr
tr
tr

Arte.D.G. (2000) Teaching ofSanskit. Bombay : padma publications.
shanbhag D.N. (2002) subhoda sanskit vyakarana. Dharwad:Bharat Book Depot & p.blications.
Hulkerikar. G.S. (1998) The problems ofsanskit Teaching. Kolhapr., niu.i-eoof, n"pot.
Narasimharao. K.V.V.L. (1997) Evaluation in Language Eiucation. Myso.", CllL erbli"utionr.
Patnayak. P. ( I 997) Language Curriculum. Mysore CilL publications.

a Ramashakal pandeya. (2000) Sanskrit Shikshan. Agra: pustaka Man
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Er DR. A. p. J. ABDUL KALAM UNTVERSTTY, TNDORE (M.p.)
PC l. Pedagory ofa School Subject PC- 1(D) Physics

Max. Marka: 75 Mln. Marks: 27

Objectivest

Upon completion ofthe course, the student teacher will be able to:

. Understand the nature, scope and importance of Physical science with special rcference to secondary
school content.

. Understand the aims and objectives ofteaching Physical science.
o Understand and make use ofdifferent approaches & methods ofteaching Physical science.
. Prepare objective based lesson plans and use them in their intemship.
. Understand and employ several teaching techniques helpful to develop scientific attitude and scienrific

method. Plan, use and maintain the physical science laboratory systematically.
o Understand the principles oftext-book construction.
. Undersand the importance of appropriate instructional materials (hardwares and software's) in teaching

Physical science and use them by preparing/selecting them in their practice teaching.
. Understand the importance of principles of curriculum construction in the organization of Physical

science contact.

COURSE OUTCOME:

1. : State the need and importance ofevaluation.
2. State the aims and objectives ofteaching Physics

3. Understand the various methods and techniques ofteaching Physics
4. Develop an ability to understand various methods ofevaluation ofstudents' performance in Physics
5. Develop skills ofmaking teaching leaming process experiential andjoyful

CROUSE CONTENT

Unit l, Mcorirg, Noturc ond Impoct ofPhysics

Concept of science - Science as process and science as a product; Nature and Scope of Physical Science

lmpact of Science and Technology on modem living. Scientific Aftitude - Meaning definition and

importance. Qualities of a person who possesses scientific attitude. Scientific Method-Meaning,
impo(ance and steps involved (with an illustmtion).

Unit 2: Aims atrd Objectives ofTeaching Physics

Aims of teaching Physics in Secondary school: Personal development aim, Leamer's academic and

process skills development aim, Disciplinary aim and Cultural aim. Objectives of teaching physics:

Bases for formulation of objectives Objectives ofteaching Physics at Secondary level; To be Discussed

keeping in view ofthe objectives of teaching Physics enunciated in the physics syllabi of secondary

(
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school of M.P.);lnstructional objectives of teaching physical scienc€ and stating them in observable
behavioml changes; i) Knowle.dge ii) Understanding, iii) Applicarion, iv) Skill, v) Attitude, vi) Interest,
vii) Appreciation.

Utrit 3: Approach6.trd Methods ofTeachitrg physicd Science

Enquiry Approach -Meaning, Uses with lllustrations, Advantages and disadvantages. tnductive Approach-
Meaning, Uses with lllustntions, Advantages ard disadvantages. Deductive Approach_Meaning, Uses
with Illustrations, Advantages and disadvantages. problem Solving Approach Meaning, Uses with
Illustrations, steps, Advantages and disadvantages. Demonshation Merhod- Meaning, uses, Advantages
and disadvant ges. Lectur€s-cum-Demonstration Method- Meaning, us€s with Illustration, A<lvantales
and disadvantages, Laboratory Method- Mea.ning, uses with lllustration, Advantages and disadvantages.
Guided Discovery Method - Meaning, uses with Iflustration, Advantages and disadvantages. Biographical
Method-Meaning, uses with lllustration, Advantages and disadvantages. Individuar tnstruction
Techniques and Active Leaming Strategies.

Concept Mapping: Its use for summarizing a unit and evaluating students understanding

Utrit 4: IDstructionrl DBigtr, Resources

Lesson Plarming-Meaning, Steps, Importanc€ and Format of Lesson plan according to active leaming
strategies. Unit Plan-Meaning, Steps, Importance and Format of Lesson plan Resouc€ Unit_Meaning,
Steps, Importarce and Format ofLesson plan.

Unit 5t strd Terching Aid for teachitrg physics

Audio-Visual Aids (Preparation and Use)t Charts; vii Models ;viii OHp transparcncies ; Filmstrips ; slides
; Video tapes; ix Films ; Educational C.D.,s Mass Media - Television (T.V.); Radio - Meaning and
imponance. Community Resources and Self leaming materials - Meaning and importance physics
Laboratory- Planning, Equipment's; Importance, Safety measures & organizing of Laboratory;
Importance & organizing library; Choice ofbook for library.

Refererc€s

. Ahrned, Shaikti R. (1983) Management of Laboratory Science programme:Report of Orientation
Programme in Educational Planning and Administration, NewDelhi; t Jtgpe l4irnio.

o Bhandula& Chand (1986) Teaching of Science, prakash Brothers, Ludhina

. P9*,4.H. Sood, J.K. and Vaidya, N. (1970), Strategies in Science Education. Regional Institute of
Educ&tion, Ajmer.

r Carir/SundTeaching Science Through Discovery; C.E. Merrill publishing Co. Londan.

. Cleaveland J. M. (1964) Physical Science C.E. Menill publishing Co., Ohio.

(

vG"*\
;>y.sr* !il-



. Craig (1958) Sci€nce for the Elementary School Teache4 cinn& Co., New york

. Das R. C. (1985) Science Teaching in Schools, Sterling publishers, pvt. Ltd., NewDelhi.

o Fensham P. J. et. al.,(1994) The Content ofscience : A Conshuctive Approach toitsTeaching

& Le3ming. The Falmer Press, Washington D.C.

. Gupta S, K. (1983) Technology of Science Education, Vikas publishing House,A^. t-td.,Newoelhi.
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@rn. A. P. J. ABDUL KALAM UNTVERSITY, TNDORE (M.p.)

PC 1. Pedagory ofa School Subject - Part I PC I (E) Biotory
Max" Marks: 75 Min. Marks: 27

Objectives: -
On completion ofthe course the student teacher will be able to:
l. Understand the nature, scope & importance of Biological Sciences and get acquainted with ancient as

well as modern developments in the field of Bio- sciences.

2. Understand the Aims, Obiectives of teaching Bio-science and will be able to state the objectives in
b€havioral terms

3. Acquaint with the Resources for teaching Biology & their effective Utilization.
4. Get exposed to Micro teaching and preparing Resource Unit, Unit plan & Iesson plans.

5. Understand the concept of curriculum, principles of curriculum construction and trends curriculum

/. revision
\ 6. 8e introduced to various methods, approaches & models of teaching Biological Science and implement

th€m in theirteaching practice.

7. Understand and prepare the different types of test items for the Evaluation of student's performance in

Biology.

8. Appreciate and inculcate the Competencies and commitments needed for a biologicalscience Teacher.
9. Plan & execute various curricular & co-curricular activities related to teaching of Bio Science.

COURSE OUTCOMEi

l. Attheend of thecourse, the pupilteacherwill beabletor
2. Student teacher will be able to:
3. Understand the concepts and principles of Eiological Science and select appropriate methods of

teaching to teach Biological Science.

4. Understand the importance, purpose and basic element of planning /lesson planning

5. Develop and design appropriate (innovative and indi8enous) teaching aids, remedial and enriched

( Ptogtom,s.
' 6. Understand and Practice the application of core teaching skills

7. Understand the application of appropriate evaluation techniques in Biological Science

COURSE CONTENT:

Unit 1:1.1 lntroduction to Teaching Biological S.ience

Eiological Science: Meaning, Nature and Scope Relationship between Biology & human welfare Latest

developments in the field of Biolo8y Co-curricular Activities and Resources in Teaching Biological
Science Bio Science laboratory - Need and imponance, equipping, Bio-lab, O.ganizing the practical Work
Project Activities: Aquarium, Vivarium, Terrariums, Museum, School garden, preservation of specimen
through plastination-Meanin& lmportance and steps. Meaning, importance and Organization of Co-

Curricular Activities Bio-Science Club - organization & its activities Bio Science Exhibition Field trips Bio-

a'#G>-& Ct*
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Science Quiz Nature Study Bird watching Collection & Preservation of Specimens-plants and Animals
Unit 2: Aims and Objectives

2.1.1 Utilitarian, Cultural and Disciplinary Aims Scientific Attitude and Training in Scientific Method
lnstructional Objectives: Bio - Science in Secondary schools: As per NCERT Curriculum Framework-2ooo

As per NCTE Curriculum F.amework As per National Curriculum Framework-2009 Behavior Specifications
of lnstructional Objectives: Knowledge Understanding Application

Unit 3i Approaches, Methods and Models ofTeaching BIoloSy

Approaches: Structure and function Approach Types specimen Approach tnductive and Deductive
Approach Methods of Teaching Guided Discovery Method Models of Teaching: BioloSical Science
Enquiry Model (loseph Schwab) Memory Model (J. Lucas)

Unit 4i lnstruction Oesign in Teaching Slological Scien.e.
Pedagogical Analysis; Analysis of 8th, 9th and 1fth Standard Biology Text book of Xarnataka State
Lesson Planning- Meaning, lmportance and format accordihg to active learning strategies. Unit plan -
Meaning, importance and steps Resource Unit - Meaning, importance and components.

Assignments (any one)

l. Preparing power point slides for any selected unit in VII or lX class Biology.

2. Preparing a set of (O H P) tra ns parencies

3. Slides for a selected Unit in 10th Std. Biology.

Praaticum:

l. WritinS of lnstructionalobjectives & behavioralspecifications on a selectedUnit.
2. Preparing improvised apparatus in Biology

3. Preparing a lesson Plan on any topic in Biology using any innovative Method / Model of Teaching
Developin8 an Achievement test / Diagnostic test

Refeaence5

. Buffaloe, N.D. Throneberry (1969)- Principles of Biology, prentice Hall of tndia, New Delhi.

. Chikkara & Sharma (1989)Teaching of Biology, Prakash 8ros. Ludhiyana.

. Grccn T.L. (1!65) - Te8ching of Biology in Tropical Secondary Schools, Oxford Univetsity press,

London.

. Guddalli NM (1993) - Vignana Bhoodane, Bharat Eook Dept. Dharwad.

. Mangal S.K., (1997) Teaching of Physical & l-ife Sciences Avg. Book Depot. New Delhi.

. Miller & Blaydes (1962)- Methods & Materials for teaching of Biological Science, Tata Mc.Grahill
Pub. Co - New Delhi.

. Narendra Vaidya (1971) The lmpact of Science Teaching, Oxford and IBH pub.Co. New Delhi.

. NCERT (1982)Teaching of Science in Secondary Schools, New Delhi.

. Patil S. S & Rakkasagi (1998) - Jeeva Vignana Bhoodane, Vidyanidhi Prakashan, Gadag
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!yDR.A. P. J. ABDUL KALAM UNTVERSTTY, TNDORE (M.p.)
PC 1. Pedagogy of a Schoot Subject pC-l (tr) Social Science

Max. Marks: 75 Min. Marks: 2Z

ObjectivB r
Upon completion ofthe cous€ the student-teacher will be able to_

. Explore different ways ofcrcating l€aming situations for different conc€pts of art education.. 
PT:,:f^i:T]ig*l inquiry episodes, problem-solving situations, investigatory and discovery leaming
proJecrs Dased on upper primary, secondary and senior secondary stages.. Examine different q€dagogical issues in leaming art. Consnucl appropriate assessment lools for
evaluating leaming ofart. Stimulate curiosity, inveniiveness and creativii;, in'art.

' Develop 
.ability 

to use art concepB for rife skifls: and develop competencies for teachin& reaming of art
through different measures.

. Introduc€ with Professional development programmes for teachers.. Plan organization and report on various programmes ofpmfessional development ofteacheN.

COURSE OUTCOME:

. Understands spatial distribution of resources and their conservation.

. Understand historical developments in different periods of lndian history,

. Comprehends how historians study the past using different types of sources.

' understands historicar diversity to .erate deveropments of one prace/region with those of another.

. lmbibes the values of the lodian Constitution and their significance In everyday life.

CROUSE CONTENT

utriGl : Plarning ofreaching-Leaming Instructionar mareriars required for pranning reaching-rearning ofan
19 1""T"..: participation in developing them; identirying and designing teachlrJeami-ng 

"*p"ri'.r*;ICT applications in leaming art. Generatin€_discussion, involving leairers-in reaching _ teainir! p.o""ss;
encouraging leamers to raise questions, dialogue amongst her gioups role of leameri in negotL;ing an;
rn€diaring reaming in an. Deveropment of low cos TL-M with-theielp of schoor & comm-unity aid its
us€ rn cEssroom tnstruction,)

unit -rr: Learning Resources Identification and use of reaming resources in art exproring artemative
sources; Developing kit and laboratory; planning and organizing field observation; Textb-ook, audio-

Ilyljfl"l.l.rttimedia-selection. Use of ICi. Using;ommu-nity resources in art education. igoling
oflearning resources in school complex/ block/district level.

(
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Unit-III : Tools a[d Techniques of Assessment performance-based assessment; leamers record of
observations ;( field diary and collection of materials) Oral presentation of leamers work, construction of
test items and administration of tests; assessment of practical / experimental work. ccE. preparation of
performance based assessment record of leamers on the basis of activity observation (field diary,
Practical diary, colle.tion of materials, oral presentation))

UDit'IV- Projects in Art Projects in Art interconnections ofsocial science with other disciplines: selection of
relevant problem, planning through group work, implementation & reporting.

Unit-V: Professional Development of Teachers Professional competencies of subject teacher Professional
development prog*mmes for teachers; planning, organization&levaluation. Reflective & Innovative
practices in professional development of teachers.

Prscticum/Field Work (Any two of the following)

l. Identify and interpreted news related to positiv€ social changes or initiation.

2. A Panel discussion "good social environment for good ecological environment.,'

3. Conduct a community survey on some existing social problem and find out the reasons ofthe problem.

4. Write a reflectivejoumal on the effect ofglobalization in villages (specified village).

5. Choos€ any one area of social science (History, Geography, Economics & Civics) & pr€pare a portfolio
ofany one eminent personality ofthat subject.

Reference -

(

Bining and Bining Teaching ofSocial Study.

Bmntorm, F.K. The Teaching ofSocial Study in changing world.

Hamming, James The teaching ofSocial Studies in secondary school.

Wesley Edger Brose Social Studies for school

Taneja. V.R. : Teaching ofsocial sludies.

Kochha., S.K. Teaching ofsocial studies in hindi edition.

o Rampal Sing Social studies teaching
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@, nn.A. p. J. ABDUT. KALAM UNTVERSTTY, TNDORE (M.p.)
PC 1. Pedagory of a School Subject pC-l(G) Urdu

Max. Marks: 75 Min. Marks: 27
Objectives
The student teacher will be able to i
. Understand the different roles oflanguage;
. Understand the relation between literature and language;
. Understand and appreciate different registers oflanguage;. Develop creativity among learners;
. Examine authentic literary and non literary texts and develop insight and appreciation;. Understand the use oflanguage in context, such as grammar and vocabulary;. To be able to develop activities and tasks for leamers;

COURSE OUTCOME:
. Understand the importance of home language and school language and role ofmother

tongue in education;
. Use multilingualism as a strategy in the classroom situation;
. Understand about the teaching ofpoetry, prose and drama;
. Identify methods, approaches and materials for teaching Urdu at different levels;. Understand constructive approach to language teaching and leaming;. Understand the process oflanguage assessment;
o Familiarise students with our rich culture, heritage and aspects ofour contemporary life.. Language classroom and texts have a lot of scope to make students sensitive towards

surroundings. people and lhe nation;
Course ConteDt
Unit - I : Nature & Role of Urdu as a Disciplire

l. Urdu Language: Concept, Nature & Origin & Development
2. Language And Society:

I. Language and gender
2. Language and identity
3. Language and power
4. Language and class (society).

3. Language In School:
l. Concept ofhome language and the school language
2. Language and construction ofknowledge
3. Difference between language as a school-subject and language as a means of

leaming and communication
4. Multilingualclassrooms

4. Constitutional Provisions And Policies Of Language Education:
l. Position oflanguages in India
2. Constitutional provisions and policies of language education

350A)
3. Kothari Commission (1964-66);
4. National Curriculum Framework-2005 (language education)
5. Position o[ Urdu as first. second and lhird languages in India.

Unit - IIi Position ofUrdu Language As A School Subject In Irdia

(

(Articles 343, 351,

Role of Urdu Language In lndia:

clh ql-(
*) YF'--



l.

3.
4.

5.

6.

Unit - III
l.

Origin and development of Urdu Language
PrE-and post-partition Different forms ofurdu
Urdu as a language ofknowledge
Urdu at lntemational level
Challenges ofteaching and leaming Urdu
Chaaging hends & goals in reference to Urdu

: An Oyerview Oflanguage Teaching & Methodologieg
Different Approaches/Iheories/ To Laoguage Leaming And Teaching
(Mt&Sl): Philosophical, social and psychological bases of approaches to
Language
l. Acquisition and Language leaming
2. Inductive and deductive approach
A Critical Amlysis ofthe Evaluation OfLanguage Teaching Methodologies:
l. Grammar translation method
2. Direct method
3. Structural-Situational method
4. AudioJingual method
5. Natural method
6. Communicativeapproach.

Utrit - IV: Pedagogicll Amlysis &Evaluatiotr Strat€gies ofUrdu
l, Aspects of Linguistic Behiviour: Language as a rule-govemed behaviour and

linguistic variability; PronounciationJinguistic diversity, its impact on Urdu
pedagogical implication; Speech and writing.

2. Linguistic System: The organisation of sounds; The structure of sentences; The
concept of universal grammar; Nature and structure of meaning; Basic concept in
phonology, morphology, syntax and semantics; Discourse.

3. AssessmentStrategies
l. Progress and assessment of development of language; Continuous and

comprehensive evaluation; Techniques of evaluation- oral, written, portfolio;
Cloze test, Selfevaluation; Peer evaluation; Group evaluation.

2. Typology of questions; Activities and tasks (open-ended questions, MCe, true
and false etc.) refl€cting-Problem solving, creative and critical-thinking;
Enhancing imagination and environmental awareness.

3. Fccdback to students, parents and teachers.
UDit V: Acquisitiotr ofLalguage Skills for Urdu As A School Subject

1. Grummar iD Cotrte*; Vocabulary In Coltext,
2. Acquisiiio[ ofLaDguage Skills: Listening, speaking, reading and writing.

. Listening and Speaking: Sub skills oflistening and speaking; Task; Materials and
resources for developing the listening and speaking skills : Storlrelling, dialogues,
situational conversation, role plays, simulations, speech, games and contexts,
language laboratories, pictures, authentic materials and multimgdia resources.

o Reading: Sub skills of reading; Importance of development of reading skills;
Reading aloud and silent .eading Extensive and intensive .eading; Study skills,
including using thesauuses, dictionary, encyclopedia, etc.

. Writing: Stages ofwriting; Process ofwriting; Formal and informal writing such as
poetry, short story, letter, diary, notices, articles, reports, dialogue, speech,
advertisement, etc; Refercnc€ skillq Higherorder skills; elementary knowledge of

I

Urdu Script(Klar-e-naskh. khar-€-nasraliq. krhat-e-shikasra)
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Practicuny'aclit'ities/Field work (A,U TN,o of lhe fo owing)
l. Assign a task to the students to collect at least l5 Motivational ,Urdu Shayaries' of

renowned 'Shayar' and prepare a report ofth€ same fo. presenting it in class.2 Imaginatively draft some Urdu based dialogues of some hisiorical character &
Present them in class and take written feedback from peeN.

3 Do a survey of five schools in your neighbourhood to find out:
i. Level of introduction ofurdu
ii. Materials (Textbooks) used in the classroom

4. Select a purely Hindi speaking child studying in classes (6 to 8) & ask him/her at
least l0 general questions to find out that how Urdu is understood around.

5. Analyse the question papers ofUrdu language (preyious 3 years)-Classes X and Xll
(any board) in the ligh! ofnew approach ofassessment.

Referetrces

. Hum Urdu Kaise Padhen: Mucnuddin

. Urdu Ziban Ki Tadress : Moenuddin

. Taders-e-Zaban-€-Urdu : Inamullah Sharwani

. Hum Urdu Kaise Likhaan : Rasheed HasanKhan 5.Urdu Imla : Rasheed Hasan Khan

Quwaid-e-Urdu : Maluvi Abdul Haq

Fun-e-Taleem - Tarbal : Fazal Hussain

Ghazal and Dars-e-Ghazal : A|4ttar Ansari
Zabat, ZindgS aur Taleem : Khwaja Gulamus Syeden
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@,DR.A. 
p. J. ABDUL KALAM UNTVERSTTY, TNDORE (M.p.)

PC l. Pedagory ofa School Subject PC 2. fi! Ilistory
Mor. Marke: 75 Mtn. Marke:27

Objective$:
Upon completion ofthe course the student-teacher will be able to-

o Understand meaning, scope and importance ofHistory in the school curriculum.. Acquire content knowledge ofmethods ofhistory.
o Acquire knowledge ofaims and instructional objectives ofteaching history
o Acquire skills in planning lessons in History
. Understand and apply the principles of organizing content in the teaching history.. Acquire knowledge about Local, Regional National, and World History.
. Acquire the knowledge of Instructional Material and resources in teaching History. Preparing suitable teaching devices & using them & organizing field trips.
. Proficiency in correlating History with other school subjects.
. Cultivate the qualities of a good History teacher
COURSE OUTCOME:
. Historiographical Literacy. students will be able to identify and describe the contourc and stakes of

conversations among historians within defi ned historiographical fields. Critical Thinking. Students will leam to apply historical methods to evaluate critically the record of the
past and how historians and others have interpreted it.

. Research Skills. Students will acquire basic historical research
effective use oflibraries, archives, and databases.

skills, including (as appropriate) the

(

I

. Communication Skills. Students will leam to organize and express their thoughts clearly and coherently
both in writing and orally.

CONTANT
Unit I : Noture atrd Scope of History

Meaning, Nature, and scope of history, History - an art or Science Modem Concept of History,
explo.ation. criticism synthesis and exposition. Different levels of History - World History, National,
Regional and Local History Meaning and Importance ofteaching History in Secondary Schools Aims of
teaching History, Political conciseness. understanding afeune eyents. demoffatic citizenshi[

Unit 2: Aims rtrd Objectives of Teschitrg History
Understanding of Union and the State Go!t. Functional awareness of Rights and Duties of citizens.
lnstructional objectives and values of Teaching History I(nowledge, understanding, critical thinking,
skills, Attitude, Interests, Application - Analysis of these objectives in terms of specific behaviors of
leamers. Spelling out lnstructional objectives and leaming out comes History, based hobby clubs,
societies Correlation of History with other School Subject Meaning and lmportance of conelation
Types of corelation. Correlation of History with Geography, Economics, Literature Co-curricular
/Activities in History Importance oforganization offield trips,

Utrit 3: Instructiooal desigtr itr Teachitrg Ilistory
Format of lesson plan: Its stages, Selection of relevant content, selection of appropriate teaching devices
and assignments, and plan according to active leaming strategies. Resource Unit plan

Unit 4: Methods, Techniques f *.nw_c
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Meaning and need ofmethods Methods and techniques ofteaching History _discussion, project, problem
solving, sourpe, dramatization and biographical, ,,iAive teamin! Strategies. Instructional Matirials in
History Collateral Reading - Importance, Reading materials, Histortal Novels Auto biographic,
Magazines, News papeN Drams, Joumals

Unit 5 : Instrucaiotrsl Materisls ofte{ching History
Audio-Aids- Radio, Tape recorder, Visual-Aids-Maps- lmponance, Types, procedure of using maps,
pictures, charts, models, film strips, diag:rams ,Audio-Visual Aids-fitms, iV ttisory loo,n_f'te*-injii

- 
Importance, planning equipping computers, multimedia packages and Intemet as an Instructional aid.

Practicrl
1- Conducting quiz Competition in History
2- Survey ofthe locality and collection ofinformation about places or institutions ofhisto.ical interesls.
3- Organizing short field trip to a place ofhistorical interests
4- Preparing resource unit on a topic ofyour choice in History.
5- Prepamtion of materials for a History room or museum
6- Student is also allowed to do his own interested pracrical work penaining ro the

syllabus.
References

. Agarwal l.C. QO02) Essential of Educational technology: Teaching, Leaming, Innovations in
Educarion, Prakash publishing house pvt. Ltd. New Delhi.. Bhattacharya S. (1966) Teaching ofsocial Studies in Indian Schools. Acharya Books Depot, Baroda.

' Bruce Joyce and Marshal weill (1990) Models ofTeaching. Third Edison - prentice - Hali oflndia
Pfl. Lrd. New Delhi-

o Kochhar S.K. (1989) Teaching ofSocial Studies. Sterling publisher New Delhi. N.C.E.R.T. (1970) Effective Teaching ofHistory in India.A Handbook for History Teachers.

' Taneja U.R. (1910) Fundamentals of Teaching Social Sciences. Mahendra Capital publishers.
Chandigadh.
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@'DR.A. 
p. J. ABDUL KALAM UNTVERSTTY, TNDORE (M.p.)

PC 2. Pedagory of a School Subject PC-2(A) ceography
Max. Marks:75 Min. Martsi 27

Objectives:

Upon completion ofthe course the student-teacher will be able to-

o Acquire knowledge about basic facts, concepts, laws principles and trends in Ceography
o Acquire knowledge and understanding ofthe aims and objectives ofCeography
o Realize the values of leaming geography
. Make use ofAudio-visual aids about Geography
. Develop skills in equipping the Geography (i) Museum (ii) Room (iii) Library
. Develop skills in organizing planning- leaming expedments and in writing and organizing the lesson

plan.
. Acquire the knowledge ofceography Curiculum

COURSE OUTCOME:
COI: Understand the role and importance ofceography in curriculum.

CO2: Understand about the methods ofteaching Geography

CO3: Know about various techniques ofevaluation in teaching ofCeography

CO4: Select appropriate lesson planning ofteaching Geogmphy

CO5: Develop skills ofmaking teaching learning process experiential andjoyful

CROUSE CONTENT

Unit l: Meaning, Nature and Scope of Ceography Meaning, Nature, Scope and importance of Geography.
Branches of Geography and their importance- physical, economic, human and political. International
relations and study ofGeography.

U[it 2: Aims and Objectives ofteaching Geography Aims/Values ofteaching Geography . Intellectual aims,
Cultural aims, Environmental aims, Utilitarian aims, Aesthetic aims, Ta\onomy and objectives of
teaching Geography, Knowledge , Understanding, Application Attitude and interest, Narional
Integration. lntemational Unde.standing. Co-relation of Geography with History, Science, Mathematics
and languages 2.4Trends in Geography Education , Importance and Organization of Field trips, Visits.
Geography based hobby clubs / societies (National geography specials)

Unit 3: Instructional Design in Geography: Meaning, importance and format of lesson plan. Principles of
lesson planning Characteristics of a lesson plan. Prepare Lesson Plan according to Active Leaming
Strategies. Unit plan, Resource

UDit 4 : Methods of Teaching Geography Meaning and importance of methods of teaching Geography.
Different Methods of teaching Geography. Lecture Method, Laboratory Method, Observation Method,
Excursion Method, Project Method, Discussion Method, Active Leaming Strategies Practicum.

(
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Preparation of charts, globe and models of Geography. prepamtion of transparencies about- section of
volcanoes, seabed, plains etc.

unit 5 : Interp.etation of weather maps. Drawing of geographicar maps. preparation of resource unit in
Geography Assignments . Visit to an obse atory, planetarium o. il"og."phy museum. Collection of
specimens. Preparation of a project report - based on rocar geographicai- survey. Note . submission or
report after doing any one ofthe above practical work.

References

. Bliar Thomas A., (1951), Climatology: General and Regional, New york,

. PrenticeHall Inc. & B.ianlt, E.W. and D.W. Shave, (196j), Geography in and our ofschool,London,

. Harrap and Co. 67 & Brock, Jan O.M., (1965), ceography,lts Scope and Spirit, Ohio,

o Charles E. Menill & Cha.ley, R.J. and p. Haggett (Eds) (1967), Frontier in Geographical Teaching,
Methuen Educational Ltd.

o Cons, G.J. (1957) Handbook for Geography Teacher, London, Methuen Educational Ltd.

. Gabler, Robert, et al, (1945), Introduction to physical ceography. San Francisco, Holr, Rinehart

. Long and Robertson, (1968), Teaching ofGeography, London, Heinemann Educational Books Ltd.

. Long,M.L (Ed) (1974), Handbook for Geography Teachers, London Methuen Educational Ltd.

o Macnee E.A., ( 1953) Teaching of Geography, London, Oxford University press.

. Robinson, Arthur H, (1960), Elements ofCartogaphy, New york, John Wiley and Sons, Inc.

o Seninthirajah, N. and J. Weira, (1971), Evaluation in Geography, Ontario, Ontario Institute of
Education

Standing Sub-commiftee in Geography, (1954,) Handbook for Geography Teacher, London,
Methuen Educational Ltd.

Treqartha, Oelnn T., (1954), An Introduction to climate, New york, McGraw Hill Book Company
Inc.

. UNESCO ( 1965) Source Book for Geography Teaching, London, Longman, Longman
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@'DR.A. 
p. J. ABDUL KALAM UNTVERSTTY, TNDORE (M.p.)

iC 2. P"dugogy ofa Schoot Subject pC-2@) Economics

Uax. Marksr 75 Mln. Marks: 27

Objectives:

Upon completion ofthe cours€ the student{eacher will be able to-

. Upon campletion ofthe course the student-teacher will be able to:
r Acquire knowledge about basic facts, concepts, laws principles and trends in Economics.
o Acquire knowledge and understanding ofthe aims and objectives ofEconomics
o Realize the values oflearning Economics
o Make use ofAudio-visual aids about Economics .
o Develop skills in equipping the Economics (i) Museum (ii) Room (iii) Library .

' Develop skills in organizing planning- leaming experiments and in writing and organizing the lesson
plan.

. Acquire the knowledge of Economics Curriculum

COURSE OUTCOME:
. COI: Understand the role and importance ofEconomics in curriculum.

. CO2: Unde.stand about the methods ofteaching Economics.

. CO3: Know about various techniques ofevaluation in teaching ofEconomics.

. CO4: Select appropriate lesson planning ofteaching economics.

o CO5: Develop skills ofmaking teaching leaming process experiential and joyful

CROUSE CONTENT

Unit l: Meaning, Nature and Scope ofEconomics. B.anches ofEconomics and their importance- physical,
economic, human and political. Meaning, Nature, Scope and importance of Economics. Intemational
relations and study ofEconomics

Unit 2: Aims and Objectives of teaching Economics Aimflalues of teaching Economics lnrellectual aims
Cultural aims Environmental aims Utilitarian aims Aesthetic aims Taxonomy and objectives of
teaching Economics Knowledge Understanding Application Attitude and interest National Integration.
Intemational Understanding. Co-relation of Economics with History, Science, Mathematics and
languages Trends in Economics Education Importance and Organization ofField trips, Visits Economics
based hobby clubs / societies .

Uuit 3: lnstructional Design in Economics : Meaning, importance and format of lesson plan Principles of
lesson planning Characteristics ofa lesson plan Prepare Lesson Plan according to Active Learning
Strategies Unit plan Resource

,/
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unit 4 : Methods of reaching Economics Meaning and importance of methods of teaching Economics
Diffe.ent Methods of teaching Economics Lecture Method Laboratory Method obs€rv;ion Method
Excursion Method Project Method Discussion Method

UDit 5 :

Active Leaming shategies Practicum Preparation of charts, and models.. preparation of transparencies
Prepamtion of resourc€ unit in Economics Assignments 4. visit to an cA, Bank,post oflice or Treasury .

collection of coinsof different countries. Preparation of a project report - based on local Banks. Note .
Submission ofreport after doing any one ofthe above practical work.

Referencps

(

Bliar, Thomas A., (1951), Climatology: Ceneral and Regional, New york,

PrenticeHall Inc. & Brianlt, E.W. and D.W. Shave, (1965), Geography in and out of School, London,

Harrap and Co. & Brock, Jan O.M., (1965), ceography, Its Scope and Spirit, Ohio,

Cha(les E. Merrill & Charley, R.J. and P. Haggett (Eds) (1967), Frontier in Geographical Teaching,
Methuen Educational Ltd. & Cons, G.J. (1957) Handbook for Geography Teacher, London, Methuen
Educational Ltd.

Cabler, Robert, et al, (1945), Introduction to Physical Geogaphy. San Francisco, Holt, Rinehart and

Gamett Ohio, (1965), Fundamental in School Geography, London, Harap and Co. & Gospil, C.H.
(1965), The Teaching ofGeography, London, Macmilian and Co.

Graves, N.J. (1971), Geography in Secondary Education, London, Geography Association

Graves, N.J. (1972), New Movement in the Study and Teaching of Geography, Australia F.W.
Cheshire Publishing Printing Ltd. & Haggeft, P., (1972) ceog.aphy: A Modem Synthesis, New
York,

HaTer anil Row Indian National Committee for G.ogriph),, (1968) Dovoloping Countrica of thc
World Calcutta,2lst ICU Publication & Indian National Commitree for Ceography, (t968), tndian
Regional Studies, Calcutta, 2lst IGU Publication

Indian National Committee for Geography, (1968), Mountains and Rivers oflndia, Calcutta,
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!9On. A. P. J. ABDUL KALAM UNTVERSTTY, TNDORE (M.p.)
PC2. Pedagory of a Schoot Subject pC. 2(C) Art
Max. Marksr 75 Mh. Marks: 22

Objectives:

The student teacher will be able to:

. Understand the nature ofAft as a discipline.

. Get acquainted with the origin and evolution ofvarious Forms ofArr.

. Understand the place ofArt in general education.

. Understand the concept and basics ofdifferent art forms (visual and performing arts);

. Develop the ability to use visual art processes to generate new knowledge,
understanding and perception ofthe world;

. Understand the significant implications of art to nurturc children,s creativity and
aesthetic sensibilities through genuine exploration, experience and free expression;

. Get acquainted with the strategies ofclassroom teaching ofart.
COURSE OUTCOME:

. Prepare Yearly plan, Unit-plan and teaching-plan for teaching art.

. Preparc and use suitable teaching aids in the classroom effectively.

. Understand the creative asp€ct ofthe Teaching ofchild art.

. Understand the strategies ofdeveloping appreciation ofbeauty ofnature and the basic
elements ofart forms among the students;

. Understand the strategies of developing ability to appreciate the inherent rhrthm,
beauty and harmony in visual art forms: specifically regional, traditional and classical
art forms among the studdnts.

COURSE CONTENT

UNIT-I Concept, Nature, and Scope ofsrt as a Discipline:

Meaning and Etymology ofword 'Art' (lndian and Westem context)

Various forms ofVisual Art: Art ofPainting; Sculpture; and Architecture; Concept

(
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Classifications ofart: Visual, performing and Lite.ary arts; Classical, Traditional and Folk arts.

Appreciation ofArt. Elements ofArt (Shadang (,,kM+kax) - 6 elements oflndian painting)

Principles ofAesthetic order (principres used in composing an work) Language ofArt (speciar reference to

Indian Art) Art and Education:Modem concept of Integrated Art or Aesthetic EducationThe changingstatus of art in general Educationsystematic study'in Art-edication.sru"utionur uaru"" or art and its relationswirh other school subjects.Aims and objectiv", 
"it"-frir,g il"r .""iiiif,il"rio, ,""onau.y f"r"f.

UNIT-II Meaning and Nrture of Vilual Arts:

_-. Meaning and concept of visuar Arts.Evolution of various forms of visuar Arts.Nature of
V^islal Aas:Two dimensional Techniques of Visual Ans:Drawing anJ fuiiring, Wut". 

"otora 
Olt

corour and other mediums.Collage, Mosaics, print afis (Stencils, Lino_clrt. Wood_cut. Colograph
and Etching etc.).Rajasthani Folk and Traditionat Vlsuai nrts _ fvfanaanf elpana, fangoli, phad

:nd. rywad Paintings,Muals, Rajasrhani miniature and pichwai p"irtirg" 
"tiif,*. dimensional

r,echnlques or.vlsual Arts:clay work, paper mashie work, Creation with waste material, Mask
maxtng. puppet making etc,Rajasfiani Kathputli, Terac.na sculprures (Molela)

UNfT-II Nurturirg Crertive Expression rDd Aesthetic Sensibilities of Chitd through Art
actiYitiesl

Art 
, 
and_ Creativity:Concept and importanc.€ of creativity in human lifeArt and

:Xl.:i:lrP:::l"p]"C SelfExpression through Creative an activities;note oiart h aevetoping tl,e

:il]:-:, :r"jli* personality:tmportalce of creative art activities at various stages of sc-hool
educahon.Chamcteristics of the Child Art.The Child as c.eative Artist.Different developmental
stages ofchild's areative expression:The Sqibbling Stage (Beginning ofSelf_Expression)ihe pre_
Schematic St,g€ (The stage of first representationit attlmpsl-frc S"ctremailitage lffre srage of
achiev€ment of-form concept).The stage of Dawning nealism (The Gang age;.itre lsirao-
realistic stage. qhe stage of Adolescent )The stage o? reasoning.' lfne iin'al sage of decision
making).Arr and Aesthetics:Corc€pt and important of Aestheti-c SenslUiiiif in humar life.Artano Aesthehcs (Indian and Westem context).Developing Aesthetic values and Aesthetic
Sensibilities through Art Teaching.Developing harmonious p'ersonality of chilJ t}rough teaching
ofArt;

UNIT - Ml.ntitrg aod hstructiotral Support System itr Art:

Principles of classroom teaching of Art.planning of teaching Art:Need and Importance of planning in
Teachin€ An activityAnarysis and organization of creative .irt Activities.planning of yearry, Unit-and
Darly. teaching Plan in Teaching of various Crcative Art activities.Class.oo., it..anug"rnent und
organization.The methods of teaching in art:Traditional method of teaching Art : Copy aid Dictated
methodMethod of Free-ExpressionMethod of Assigned topic Demonstration method.Media Method
Innovative Practices in Teaching Art constructivist Approach Group Teaching Life history of eminent rani$s and their contribution- ' -- ICr I

UNIT - v Evoturtiotr ir T€achitrg of Art: 
e*d29_ - -.o{A I .. y-_ | -J-/,/- \. (// tz/ . \ \-6 / u\-.Ji,/ ' IV" 'tL" \ \)
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Purpose and Concept ofEvaluation in Teaching ofart. Continuous and Comprehensive Evaluation
Techniques of Evaluation: Teacher made test Designing examination paper and Blue _ print
Development.of test items- Various types of test questions (Essay, short answer, and objective
lypes) .and their uses. Progress assessment of development of art activities throu;h:Self
eraluation; Peerassessmenl; Group evaluation. Crite.ia-based checklist.self_reflection Restond to
the work of others Portfolio Evidence of learning: art works, performances, preseniations,
photo$aphs, videos etc. Prepa.ation of achievemint test - its administration, analysis and
reportihg.

Practicum/Field Work

Any two ofthe following:

L Prepare at least two innovative activity plans in either Collage; Mosaics or print media.

2 Documentation of the processes of any one Visual Art form with the pedagogical basis
such as Oil Painting, Murals, Collage, Mosaics and print making etc,

3. P.epare a scrap-book on the one ofthe grcat Tradition oflndian painting, Sculpti.rres and
Architectures with a w te-up on its introduction, location and art woiks of ihe period
with. all types of photogaphs and illustrations of the paintings, sculptures, and
architectural monuments.

4 Life and contribution ofany one eminent artisvsculptor.

i Submission ofany two selfprepared art works by the student teacher.

6A critical review of any school of art (lndian or Western classical/ traditional/folk ar
schools).

References

. Collingwood, R.C.; "Thc principles ofAn, Oxford Uhiversiry press, USA

. Jefferson, B. ( 1959) : "Teaching Art to Children.,, Allan & Bacon lnc. Boston.

o Jeswani, K.K. : Art in Education, Atma Ram & Sons Kashmiri Gate, Delhi-6;

. Jeswani, K.K. : Appreciation ofArt, Atrna Ram and Sons, Kashmiri Gate, Delhi_6.

r Road, H., Education through Art, Faber and Faber London;

o Lowenfeld, V. :Creative and mental GroMh, Macmillan Co., New york;

. Tolstoy: What is Art? An essay on An, Oxford University press, New york;

I

. Brown. Percy. : Indian Paintingsi
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g DR.A. p. J. ABDUL KALAM UNTVERSTTY, TNDoRE (M.p.)
PC 2. Pedagory ofa Schoot Subject pC- 2(D) Chemistry

Max. Marks: 75 lfin. Marka: 22
Objectivcs-

Upon completion ofthe course the student-teacher will be able to_. Gain insight on the meaning and nature of chemistry for determining aims and strategies of leaching_
leaming.

. Appreciate that chemistry is a dynamic and expanding body ofknowledge.. Appreciate the,facl that every child possesses curiosity about histrer natural suroundings.. ldentrry and relale e!eryday experiences with leaming chemislry.
. Trace historical background ofChemistry..
. Appreciate yarious approaches of teachingJeaming of chemistry.. Analyze the contents of Chemistry with respect io Content, jrocess, skills, knowledge organization and

other critical issues.
. Perform Pedagogical analysis ofvarious topics in Chemistry.

COURSE OUTCOME:

COI: Develop an understanding ofthe nature ofChemistry
CO2: Understand the role and importance ofChemistry
CO3: Identify the place ofBiology in curriculum.
CO4: Recali and understand about the methods ofteaching Chemistry
CO5: State the imponance ofevaluation.
CO6: Implement the action research in classroom teaching further in their teaching.

CROUSE CONTENT

Unit I.:.Nature of Chemistry as a Discipline l. Concept, Nature and Needs of Chemistry and Chemistry
teaching' 2.-scope of chemistry teaching. 3. Historic;r Background of chemistry with ipeciar reference
to India.4- Constructivist approach in leaming Chemistry.

UnitII : Chemistry as a school subject l. Impo.tance of Chemistry in school cuniculum. 2. Aims &
objectives of teaching Chemistry at school level. Writing objectives in behavioural terms. Bloom,s
taxonomy (revised). 3. correration ofchemistry with other school subjects 4. changing trenas ana goars
ofteaching Chemistry.

Ur_it III : Methodology of Teaching and leaming ofChemistry l. Scientific attitude fid scientific temper:
Nurture the natural curiosity, aesthetic senses and creativity in chemistry: essentiar skirs, methods and
process that lead to exploration: Generarization and varidation of scientihc knowredge in chemistry. 2.Lecture cum Demonstration, Team teaching, project method, problem solving method, Heu;sric
method, Croup discussion, programmed instruclio;, Inductive- beductive, invistigatory approach,
concept mapping, collaborative reaming, and Experientiar reaming in chemistry: raciritating teainers roi
self-study.
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unit Iv: Pedagogical Analysis and mode of leaming Engagement l. pedagogical analysis ofthe units with
reference to concepts, leaming outcomes, activities and leaming experiences and evaluation techniques of
following content at secondary and Senior secondary level-solutions, colloids, chemical equilibrium,
electrochemistry, mechanical and thermal pmperties ofmatter, chemical bonding and molecula; structure,
periodic table ,Atom and molecules, Chemical Reactions, Acid ,Bases and Salt, Carbon and Its
Compounds, metal and non-metals etc.) 2. Modes of leaming €ngagement in Chemistry. Observations
and experiments in Chemistry: inte.disciplinary linkages, b. relating knowledge to students, daily life
situations. c. Providing opportunities for group activities and idea Sharing d. Groupflndi;idual
Presentation e. Teaching aids and activities in laboratory work f. Reflective wrinen assignmenl

Unit V: Assessment & Evaluation of Chemistry leaming l. Meaning, concept and construction of
Achievemedt test, diagnostic testing and remedial teaching.2. Blue print: Meaning, concept, need and
construction. 3. open-book tests: strengths and limitations 4. continuous and comprehensive Evaluation
(CCE) in Sciences. 5. Assessment ofproject work in work in Chemistry (both in the laboratory and in the
fieldPerformanc€-based assessment; leamer,s record of observations, field diary,. Oral presentation of
learners work, portfolio; 7. Developing assessment liamework in Chemistry; assessment ofexperimental
work in Chemistry.

Practicun/Field Work- Any two ofthe following,
l. Perform Some Simple Experiment to clariry any Concept in Chemistry and to develop Observation

Skills. Prepare a report of entire activity.
2. Organization ofexploratory activities to develop scientific attitude and temper. Report your Experiences
3. Plan an innovation method of teaching chemistry so as to facilitate the correlation ofcontent with other

subjects/ day to day life. Teach that lesson in class and report complete activity with your experiences.

References

o Adav, M.S.1995, Teaching ofchemistry, Anmol Publication, New Delhi,

. MeCi, J.S. &Negi, Rasuita,200l, Teaching ofChemistry.

o Yadav,M.S. 2000: Teaching Science at Higher level, Anmol publications. New Delhi.

Misra,D.C. : Chemistry Teaching, Sahitya Preparation. Agra

Khirwadbar, Anjab 2003: Teaching ofChemistry by Modem Method, Sarup & Sons. New delhi.

o Das, R.C" 1985: Science Teaching in Schools, Srerling publishers Pvt. Limited. New Delhi

. Venkataih, S.,2001: Science Education in 2lst Century, Anmol Publishers, New Delhi.

r Rao,D.B.,2001 : World conference on Science Education Discovery publishing work, New Delhi.
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@,r*. A. p. J. ABDUL KALAM UNTERSITY, TNDORE (M.p.)

PC 2. Pedagogr ofa School Subject PC 2@) Commerce
Mer. Merks: 75 Mia. Marks: 27

Objectivcs:
l. To intoduc€ student teacheN with the methodology of teaching used in - teaching of commerce in

schools.
2. To make student teachers aware of the values of Commerce and the relationship of Commerce with olher

subjects.
3. To encourage student teachers to use a wider range ofteaching techriques in order to enable them to plan

their lessons in teaching ofcommerce.

L

To acquaint student teachers with the role ofteaching aids, textbook, homework, libraries in commerce.
To equip student teachers with the curriculum.

COURSE OUTCOME:
To enable the students to understand the importance Teaching of commerce schools for National
Development.

2. To acquaint the students with concept and principles ofcuniculum.
3. To acquaint the students with need and importance ofcorrelation ofcommerce with other school subjects.
4. To enable the students to understand the need and imponance ofcommerce,s Teacher
5. To acquaint the students with role and qualities ofcommerce Teacher.
6. To aware the students with social and economic problems ofthe country and prcpare a Reports on these

issues.

COURSE CONTENT:

IINIT-I
l. Meaning, nature, scope and concept of Commerce.
2. Place ofcommerce in secondary school curriculum and its critical appraisal.
3. Commerce and its relationship with other Social Sciences.

UNIT - II
L Differsnt methods offeaching commerce, rrses and critical analysir
a. Lecture Method
b. Discussion Method
c. Problem-SolvingMethod
d. Project Method
e. Survey Method
f. Demonstmtion Method
2. Commerce Text-books and Supplementary Materials.
Techniques ofteaching commerce subject: Questioning - Answering, Assignment, Observation, Explanation

and Illustration.

UNIT - III
l. Analysis and Discussion on skills ofteaching
a. Skill ofintroducing the lesson

Commerce (practice for developing at least 5 micro skills).

sf9.l,,
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b. Skill ofquestioning
c. Skill ofexplanation
d. Skill ofstimulus variation
e. Skill ofblack board writing
2. Lesson planning in commerce, Meaning, need and importance, construction of composite lesson plan.

Lesson Plan according to Active Leaming Strategies.
3' Development and utilization ofteaching aids (projecrs, Non-projected and performing arts) required for

commerce programme.

UNIT - IV
l. Qualification, Qualities and Professional gro\4{h ofCommerce Teacher.
2. Role ofCo-curricular activities in bommerce.
3. Types and Techniques ofevaluation.

PRACTICALS:
L Evaluation ofa commerce text-book at Secondarv level.
2. writing objectives and specifications on- *y or" ropic from commerce and discrssions amongst the

group regarding decision making while selecting objectives and difficulties faced.

Reference

. Agarwal J.C (2004) Teaching ofCommerce; A practical approach New_Delhi, Vikas public House.

. Nataraj S. (2006) Leaming to teach, V.V. Nagar CVM

o Tewari S.A (2005) Commerce Education in the Global era Delhi. Delhi

. Adhyan Publication.

r Tomar S. ( 200) Teaching ofCommerce Agra, Vinod pustak Mandir.

o Venkat E.T. (2004) method ofTeaching ofCommerce, New_Delhi, Discovery public House.
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!yro.A. P. J. ABDUL KALAM {TNTVERSTTY, TNDORE (M.p.)
PC 2. Pedagory ofa Schoot Subject pC 2 @) Mathematics

Mct Mrrkt 75 Mitr. MrrLs: 27

Objectivca:
Upon completion ofthis course sludent teachers will be able to_
L Recall the meaning, nature and scope ofmathematics.
2. A.quaint aims and objectives ofteaching mathematics in Secondary school level.
3. Plan teaching in mathematics at micro aDd macro level.
4 Prepare unit plans, resou.ce unit and organize lesson to meet at different class room situations.
5. Analyse and evaluate the curriculum of mathematics at Second.ry school level.
6. Apply different approaches and methods ofteaching mathematic; in crassroom situations.
7. Prepare and use instructional materials in teaching mathematics.
8. Prepare different kinds oftest and understand the comprehensive evaluation.
9. Pa icipate and organize the dilfe.ent co-cunicular activities in mathematics.

lOUnderstand the professional competencies, commitrnents and expectations ofmathematics teacher.

COURSE OUTCOME:
1. At the end oftle course, the pupil teacher will be able to;
2 Understand the concepts and principres ofmathematics and serect appropriate methods ofteachinS

to teach mathematics
3. Understand the importance, purpose and basic element of planning /lesson planning

COURSE CONTENT:

Unit l: Meanitr& Naturc rtrd Scope of Mathematics
Meaning of Mathematics
As a Science ofNumb€r As a Science ofeuantity As a Science ofMeasurement
As a science-ofLlgical rcasoning Natu.e of Mathematics scope of Mathematics prace of Mathematics in
day today life activities
Mathematics use in day to day life activities Relation with School subjects
Rclotion with othcr Discipli[es - Elgineering, Agriculture, Medicine

Uait 2: Aim.s and Objectives of Tesc[irg MstheEatics
Aimwalues of Teaching Mathematics Meaning of Aim/Values Utilitarian Air/Values
Disciplinary Aim/values culturar Aim/varues Intelectual Aim/varues Aesthetic and Re*eational

Aim,/Values Instructional objectives of Teaching Mathematics
Meaning of Instructional objectives Instrudio;d objectives and therE specifications of teaching
mathematics-Knowledge Understarding Application Skiil Attitude Appreciation Interest Formulation and
Statement ofobjectives in behavioral &rms

Utrit 3i Itrstructional Design
Mathematics:

(

in Mathematics and C0-curricular Activities in

Lesson Planning: Meaning ,Steps , Importance and Format of Lesson plan Unit plan_Meaning ,Steps ,
Importance and Format ofLessonPlan Resource Unit-Meaning, Steps, Importance and Format ofLesson

*-.(r*p $
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References

Plan Yearly Planning-Meaning, principles and Format Mathematics Club : Objectives of Maths club,
organisation and activities Mathematics Olympiads : objectives and importance Mathematics euiz :
Organisation and importance Mathematics Museum : Organisation and importance Mathematics Fair :
Orgalisation and importanc€
Math€matics.Laboratory : objective, impoftance and uses Recreational activities in mathematics : Games,
Puzzles, Riddles, etc., Ethno Mathematics

Urit 4: Approaches, Methods &trd Techtriques ofTeachitrg Mathematics
Leartrer Centered Approach
lnductive method and Deductive method Anal),tical method and Synthetic method

,Activity Cetrtered Approach Guided discovery method and problem SolvingMethod
Project Method and Discovery Leaming Method Active Leaming Straitegies CAI in Teaching
Mathematics Concept Mapping-Mea.ing, Advantages and Disadvan-tages iechniques of teachini
Mathematics
Supe.vised study Oral work and written work Drill and Review Assignment in Maths Home work

Butler and Wren (1960) The Teaching of Secondary Mathematics, Tokyo; Mccraw Hill Book
Company.

Henderson, K. et at (1975) Dynamics ol Teachirlg Secon.lary Mathemah:cs, London Houghton
Miffin.

Howard Eves, Ah Introduction to the History of Mathehatics.

Jartli, R. T. (2000) Sabodha Ganitha Bodhane, Vidhyanidhi prakashan, Cadag.

Krulik and Weise (1975), Teaching Secondary School Mathematics, London W.B. Saunders.

Kuppuswamy Ayyangar,N. (1988) The Teochihg of Mathematics in New Educalion,
Bangalore.

Mangal, S K (1c89) Teoching ofnathonatics, Ludhir]no prolcosh Brothcrs publishcrs.

Sidhu, K. S. Teaching of Mathemat br, B,lore Sterling publishers. Wren (1973).
cozcepls, New York, Mccraw Hill.
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g DR.A. p. J. ABDUL KALAM UNTVERSITY, TNDORE (M.p.)
PC.2 Pedagory of a School Subject PC 2. (B) Civics

Max, Marksr 75 Min. Marksr 2Z
Obiectives

. Student-teachers will be ableto:-

. Unde.stand the aims and objectives of teaching Civics.

. Develop an understanding ofthe nature of Civics.

. Encourage to grasp concepts and to develop thinking skills.

. Define and differentiate the concept of Civics and explain its relative position in the. syllabus.

. Evaluate the existing school syllabus of Civics.

. Review the Text-book of Civics/political science (Secondary level).

. Apply appropriate methods and techniques ofteaching particular topics at different. levels.

. Prepare; select and utilize different teaching aids
COURSE OUTCOME:

. understand the qualities of Civics teacher

. learn how to form civics club

. use various innovative practices and models of civics teaching.

. use various resources in civics teaching.

. develop the skill of preparatjon & evaluation of question papers

Unit - l: Nature of Civics/political science as a Oiscipline
Meanin& Concept, Needs of Civics/political science teaching. Nature and scope of Civics teaching.
Historical development of civics as a discipline. civics vis-a-vis political science. tmportance of studying

Civics in thecontext of Nationallntegration and lnternationalunderstanding.
Unit - ll : Ovics as a schoolsubje.t
lmportance of civics in school curriculum. Aims & objectives of teaching civics/political science at
secondary level. Writins Objectives in behavioral termr. Corrplation nf Civi.s with other School Subj.cts -
social science Geography, Economics, History. civics in developing local, national and international
understanding of political scenario.
Unit - llL Methodology of TeachingJearning of Civics/political science
Methods and devices of teaching civics/political science at secondary and senior secondary level - Lecture,

Project, Problem solving, Role plays, Discussion and supervised study method. Techniques of questioning &
lnterview. Excursion and team teaching as a method. Developing civic sense: National Days, celebration,
Prompting for irtensive readin& Respecting the legendary personalities & value inculcation through
activities.
Unit lvr Pedagogical Analysis and mode of learning Engagement
Pedagogical analysis of the units with referehce to concepts, learning outcomes, activities and learning
expe.iences and evaluation techniques of following content at secondary level. understanding the
fundamental rights, duties & directive principles as mentioned in Indiaqconstitution. understanding the

2 {"4-
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evolution of lndian constitution Understanding the Secularism, Oemocracy & Socialism An overview of the
eminent Political Thinkers Modes df learning engagement in Civics. providing opportunities for group
activities Group/lndividual Presentatio Providing opportunities for sharing ideas Teaching aids and
activities in civics room Reflective written assignments Library survey
Unit - V: Assessment & Evaluatlon oI Civics learnlng
Purpore and concept of evaluation in civics. Ob.iective & process Based Evaluation
Planning of evaluation in Civics . Formative and summative evaluation in Civics
Continuous and comprehensive evaluation (CCE) in Civics Difficulties Faced by the teacher in evaluation

process and suggestive measures to overcome them. Evaluation and obiectivity, Blue print, achievement
test/question paper in Civics.
Practicum/Field Work (Any two)
1. Make biography of any emerging political party of lndia disquss its impact on local
politics.

2. Arrange a discussion session in classroom about the directive principle of nation and
,, lead the discussion that how people breach it.( 3. Collect some photography from magazines, newspaper etc of some burning political

issue and prepare an album.
4. Prepare and execute a team-teaching plan based on Civics.
5. Construct an achievement test based on civics.
Relerencet

. Bining and Bining:Teaching ofSocialStudies in Seco nda ry 5c hools, New York.

. Bourne H.E.: Teaching of History and Civics, Bombay, Longmans 1972.

. Harlikar: Teaching of Civics in lndia, Bombay, Padma Publications Ltd.

. Raic B.C.: Methods of Teaching Civics, Lucknow, 1985-86.
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PC.2 Pedagogy ofa School Subject PC 2. HOME SCIENCE (O

Max. Marks: 75 Min. Marks: 27
Objecaives

Student-teachers will be able toi
' Understand the nature and importance ofhome science and its co(elation with other subjects.
. Undcrstand aims and objecrives oflhe subjecl.
. Realize the essential Unity bettveen laboratory work and theoretical background ofthe subject.

'Anall'ze school syllabus ofthe subject in relation to its applicability to practical situation and adaptability
ofthe curriculum to local needs.

( . Utilize effectively the instructional material in teaching home science.
. Construct test items to measure objectives belonging to various cognitive levels.
. Identify specific learning difficulties in home science and to provide suitable remedial individual
instructions to them. Course Content

COURSE OUTCOME:

. Home science encourages students to analyze issues develop solutions and make informed
decisions.

Home science graduates can find employnrcrt in areas like dietetics education child
development textiles and relearch.

Students gain a comprehensive understanding of human behavior ,social systems aIld the
environment.

. Home science provides a strong understanding of child growth and development . Students
- learn how to effectively manage resources .tf\ Unit I: Naturc of Home Science as a Disciplinc

l. Meaning, Concept, Needs ofhome science teaching.

2. Nature and scope ofHome science teaching

3. Home Science teaching in the context of family, group and society.

Unit II : Home science as a school subject

l. Importance of Home science in school curriculum.

2. Aims & objectives of teaching Homescience at secondary level, Writing objective in behavioural terms.
Bloom'i taxonomy (revised).

3. Correlation ofHome Science with other School Subjects

Unit III : Methodology ofTeaching and learoing ofHome science

$4'
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l. Methods and devices of teaching Home science at secondary revel - Lecture-cumDemonstration,
Experimental, Project, Problem solving, Dramatization, Discussion method, Field Trips.
2. Techniques ofteaching Home Science

Unit IVt Pedagogical An.lysis and mode oflearriDg Engagement
l. Pedagogical analysis ofthe Units with-reference to concepts, Iearning outcomes, activities and leaming
experien-ce-s.and evaluation techniques of following content ai Senior secondary levil Textile and clothingi
typ€s of fabric ya.n making and fabric construction, fabric finishing (specially dyeing and printin!),
construction of clothing etc. ;Home management - management of time inergy, home Jecoration, floloi
decoration; Food and Nutrition, Diseases,

2, Modes of leaming engagement in Home Sciencea. providing opportunities for group activities and
obse.vations. b. Group/Individual Presentation c. Providing opportuniiies for sharing ideas d. Teaching aids
and activities in laboratory work e. Reflective written assignment

UDit V: Alsessment & Eyaluation ofHome Scieuces learning

( l. Performance-based assessmenq leameN' record ofobservations ;( field diary and collectioo ofmaterials).
2. Oral presentation oflearners work.

3' conslruction oftest items and administration oftests; assessment ofpractical / experimental work.
4. Preparation ofperformance based assessment record of leamers on the basis ofactivity observation (Iield
diary, Practical diary, collection ofmaterials, oral presentation)

Practicum/T'ield Work (Atry two ofthe followitrg)
l. Preparc a Flip Card on various Scopes ofhome Science.

2 Prepare a Power point Presentation on corelation of rlome science with other subjects with proper
pictures and examples.

3. Presentation ofdrama on any current social or family issue and drafta report on this. (Group Activity)
4. Make

5 samples of knitting and embroidery and prepare a report on its theoretical aspect.Prepare a Performance
based record offive Students on the basis ofyour observation.

References
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CC 6. Language across the curriculum - Part 2
Max. Marks: 35 Min, Marks: 12

ObJectlves

! It is also intended that the student teachers will develop a taste for adabilities in reading and
making meaning ofdifferent kinds oftexts.

I They will also learn to engage with ideas and appreciate that different kinds of writing are used to
communicate these ideas in different contexts.

! Overall, areas of language proficiency which are emphasised are dt6ethat will lay a foundation for
their becoming self-learrlers, reflective aIld expressive teachers, and collaborative professionals.

COURSE OUTCOME:

After undergoing this course the students will be able to:-

1. To understand the language background of students as first or second language users of the
language used in teaching the subject.

2. To understand the nature of classroom discourse and to know how oral and written language can
be used in the classroom to ensure optimal learning ofthe subject area.

3. To develop strategies for using oral language in the classroom in a manner that promotes learning
in the subiect area,

4. To develop competence in analysing current school practices and their impact on learning and to
come up with appropriate alternatives to the current practices.

5. To create sensitivity to the language diversity that exists in the classrooms.

6. To give opportunities of Writing in specific content areas.

7. To be familiar with theoretical issues ofmultilinguistic classrooms.

COURSE CONTENT:

UNIT 1: EITGAGING WITH SUBJECT-RELATED REFERTNCE BOOKS

For this Unit, the student-teachers should work in groups divided according to their subjects. Within these
groups, pairs of student-teachers would make a choice of a specific topic in their subject area which
they could research from a set of available reference books. The focus of this Unit is, as much the
learning of effective processes of reference research and its presentation, as the actual reading of the

(

reference books themselves.
Sequence of Activities



' searching and locating relevant reference books (could be from a school library or the institute library)

' scannin& skimming and extracting relevant information from the books by making notes collating notes
and organising information under various sub- headings

. Planning a presentation -with display and oralcomponents

. Making presentations to whole subject group, fielding questions.

UNIT 2: ENGAGING W|TH EOUCATTONAL WR|T|NG

selected texts could be d.awn from the wide range of popular educational writing in the form of well-
written essays, extracts or chapters from authors who deal with themes from education, schooling,
teaching or learninS. The writings selected should present a definite point of view or argument abou=t
some aspects ofthe above themes. Student-teachers can be grouped randomly for this Unit.

Suggested Actlvttles
(- o Reading ,or discerning the theme(s) and argument of the essa/(guided reading- individually or in pairs)

D Analysing the structure of the argument-identifying main ileas, understanding topic sentences oI
paragraphs, supporting ideas and examples, terms used as connectors and transitions (guided small
group discussion)

O Discussion of the theme, sharing responses and point(s) of \A^,/(small group discussion)
D Writing a response paper (individually or in pairs)

O Presentations of selected papers, questions and answers (lar8e group)

v YMtu- $
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EPC 2: DRAMA AND ART IN EDUCATION (pracricat)
Max. Marks: 30 Min. Marks: 15

Introduction

The need to integrate arts education in the formal schooling ofour students is to retain our unique cultural
identity in all its diversity and richness and encourage young students and creative minds to do the arts.
An understanding ofthe arts will give our youth the ability to appreciate the richness and variety of
artistic traditions as well as make them liberal, creative thinkers and good citizens ofthe Nation. Keeping
in view some of these ideas, the National Curriculum Framework-2005, introduced arts education is a
mainstream curricular area, which must be taught in every school as a compulsory subject (up to Class X)
and facilities for the same may be provided in every school. Keeping this in view, it is all the more
important that arts education is integrated in the school curriculum to provide an aesthetically viable
atmosphere in schools encouraging creativity. For this, not only Art teachers but every teacher in the
school system should be sensitized to underctand and experience the use ofArts for holistic development
ofthe leamer, as a teacher as well as an individual.

OBJECTIVES
tr Understanding basics ofdifferent Art forms - impact ofArt forms on the human mind
! Enhance artistic and aesthetic sensibility among learners to enable them to respond b the beauty in

different Art forms, through genuine exploration, experience and free expression
D Enhance skills for integrating different Art forms across school curriculum at secondary level
tr Enhance awareness ofthe rich cultural heritage, artists and artisans.
COURSE OUTCOME:

After undergoing this course, the students will:.
. Be oriented towards basic concept of Music, Drama, Fine Arts, Dance and other literary activities

such as Elocution, Debate, Quiz etc.

. Develop understanding oflocal art forms, Music, plays.

. Develop ability to orgadze various programs ofmusic, drama and other literary activities Iike euiz,
Essay Writin& Debate,

. Enhance the aesthetic sense by means ofthese activities,

. Appreciate performance done by others and give proper feedback.

COURSE CONTENT

UNIT l: VISUAL ARTS AND CRAFTS (PRACTICAL)

(

D Experimentation with dilferent materials
materials, clay, etc. 

/
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of Visual Art, such as pastel, postet pen and ink,
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Exlloration and expe.imentation with different methods of Visual Arts like painting block printing,
collage, clay modeling pape. cutting and folding, etc.
Paper framing and display of Art works.

UNIT 2I PERFORMING ARTS: DANCE, MUsIc, THEATRE AND PUPPETRY (PRACTICAL)
! Listening/viewing and exploring Regional Art forms ofmusic, dance, theatre and puppetry.

! Viewing/listening to live and recorded performances ofclassical and Regional Art forms

D Participation and performance in.any one ofthe Regional Arts forms keeping in mind the integrated
approach

0 Planning a stage-setting for a performance/presentation by the student-teacher.

UNIT 3: APPRECIATION Or ARTS

|] Meaning and concepts of Arts and aesthetics and its significance at secondary level ofschool educali{)n

/ D Whar is lhe difference berween Educalion in Ans and Ans in Educalion(
n Identification ofdifferent performing Art forms and anists ; dance, music ardmusicar instrument, theatrc,

puppetry, etc. (based on a set ofslides, selected for the purpose)

'rheme-based projects from any one of the curricular areas cove.ing its social, economic, cultural and
scientific aspects. integratihg various Arts and craft forms; Textbook anarysis to find scope to integrare
Art forms either in the text or activities or exercises; Documentation of the processes ofany one A-rr or
craft form with the pedagogical basis such as weaving or prinring of tixtires, making of musicar
instruments, folk performances in the community. etc.- ho; lhe artist rLsign their prodrrcts,inanage their

? resources. including raw materials. its markering. problems they face. to make them aware of rhese\ aspects of historical, social, economic, scientific and environmental concerns. Student-teacher should
prepare at least ten lesson plans in their respective streams of subjects (Science/Maths/Social Sciences/
Languages etc.) while integrating different art forms.

\Yorkstop

Two workshops ofhalfa day each, pfone week duration for working with artists/artisans to leam basics of
Arts and crafts and unde*tand its pedagogical significance. The Arts forms leamt du.ing the course
should be relevant to the student-teachers in their profession. Activities, such as drawing, ird painting,
rangoli, clay modclling pottern mixed oollage, woodcraft, toy making, theatre, puppetry-, dance, musii,
etc. region specific should be given more importance for making arts learner-centiid. ihe focus of the
workshops should be on how art forms can be used as tooy method of teachingJeaming of Languages,
Social Sciences, Mathematics and Sciences.

c
v

tr Knowledge oflndian Craft T.aditions and its relevance in education (based on a set ofslides, selected for
the purpose)

D Knowledge of Indian Contemporary Arts and Artists; Visual Arts
the purpose)

O Indian festivals and its artistic significance.

Project Work (Units I and 2)

(based on a set of slides, selected for

PRACTICAL PART

L BODY MOVEMENT-Different theatre games, Exercises, Marrial Arts, Folk Dances.

2. MEDITATTON- Focus. ConJnration- il --\s/ f 9*-l/G>.,&Q--(
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3. SCRIPT WRlTlNc-characterization, dialogue, time and space, beginning, middle, end

4. POETRY RECITATION- Rigved Manrras, Vaachik Abhinay.

5. SELECTION OF PLAY FOR CHILDREN.

6. CASTING.

7. BUILDING OF A CHARACTER.

8. PARTS OF SPEECH- Volume, Pitch, Speed, clarity, Audibility, Diction, Intonation, Feel and Toner
Quality, Projection.

9, DESIGN OF A PRODUCTION.
I0.PRODUCTION- Poster Making, Audience, Execution ofDifferent Aspects of

Production, Analysis oflncrease in Understanding ofChildren through Drama.

Advanced Readings

. Pafiot M. (1993). Tasks for language teachers Cambridge: Cambridge University Press

o Richards, J. & Lockhart, C. (1994), Reflective Teaching in Second Language Classrooms.
Cambridge: Cambridge University Press

. Slatterly, M. & Willis, J. (2001). English for primary teachers: A handbook ofactivities & classroom
language. Oxford: Oxford University Press
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